Certificate in Blended Learning: Online Learning Module

PORTFOLIO
Name:  Rodney
Start date: 27 February 06
Tutor: Kate Butler
	Using the Portfolio Template


This template has been designed to make constructing your Online Module portfolio easier. It is not compulsory for you to use it but, if you choose to, here are some tips to make it as easy as possible:

What the template contains

o The template has been constructed as a Word document in Word format. It is also available in Rich Text Format (RTF) for those who don’t use Microsoft Word.

o It uses hyperlinks and bookmarks for easy cross-referencing of the assessment criteria with evidence (NB if you can’t see underlined links to the different activities in your Assessment Criteria Grids, please contact your tutor). 

o You will also find supplementary space for additional evidence.

Watch out for the Bookmarks 

o Don’t disturb the structure of the hyperlinks and bookmarks 

o Make sure you don’t insert any evidence in the blue heading sections on each page. 

o To view where the Bookmarks are, go to Preferences/View (Mac) or Tools/Options (PC) and select that Bookmarks be shown. 

o You will now see bookmarks indicated by a set of square brackets [….]. 

o It is important that you don’t insert anything between these brackets or alter the information between them.

How to insert evidence

o Beneath the explanatory text ‘Insert a copy of…’, insert the relevant file (by using the Insert/File function) or paste in the relevant evidence for each activity 

o Don’t worry about taking up more than one page, each new activity has been set to start on a new page and the hyperlink will link to it, wherever it is in the document, as long as the Bookmark stays intact.  

o The ‘Back to Grid’ links are designed to be placed after the evidence for each section.

What evidence should you insert?

o Insert your contribution for each activity (i.e. report, email or forum message),

o Include any additional messages you contributed

o Including the feedback you received from your tutor is optional. 

o You shouldn’t include the contributions of others unless they are essential to the context of your own contributions and you should make it clear which work is not your own (e.g. show it in a different colour and include attribution). 

o If you have additional emails and/or forum messages that don’t fit easily into each activity, use the space at the end of the document for them (marked ‘Extra’ in the Assessment Criteria grids).

o Don’t forget to indicate which activities you led in the box at the start of the assessment criteria grids.

Including graphics or images

o Do not copy and paste graphics (images) into Word. To include a graphic, insert your cursor in the appropriate place within the document and select Insert/Picture. Browse for the appropriate image on your hard drive and click OK. You should then be able to click on the image and resize it by dragging on its ‘handles’. 

o Do not include graphics with WebBoard messages. Graphics can make your portfolio unnecessarily large so any that appear in forum messages and chat transcripts should be deleted (a quick way to do this is to paste the messages/transcripts in using Paste Special/Unformatted Text). 

o Do not save your portfolio in RTF format. Saving your portfolio as Rich Text Format when it contains graphics will enlarge its size enormously so we recommend that you save in Word format (.doc extension) after ensuring your tutor can read that format. 

How to save it

o Save your Portfolio with your initials and the word ‘portfolio’ – i.e. KBportfolio.doc. 

o If you are sending drafts of your portfolio at the end of each Theme for feedback from your tutor, add the Theme number to the attachment name – i.e. KBportfolio1.doc. 

o Keep the attachment name short and relevant. 

o Save your portfolio in Word format. Although Rich Text Format (RTF) is the best format for general readability, RTF files containing graphics can be enormous so we recommend that you save your portfolio in Word format (.doc extension) after ensuring your tutor can read that format. 

o If your portfolio is over 750KB, it is suggested that you compress it before emailing. If necessary ask your tutor about how to do this.

If you want to mount it on the Web

o When you have completed your portfolio, and if you have a version of Word that allows this, save it as HTML. You should then have a portfolio that functions as a web page.

o If mounting your portfolio on the Internet for assessment and moderation, make sure it is password protected and able to be legitimately accessed by tutors and moderators.

o Web mounted portfolios should be removed once moderation is complete.

If you want to customise your portfolio

o Minor customisations are acceptable, for example feel free to change the font and colours.  

o It is inadvisable to customise in such a way as to seriously increase the file size, or disturb the structure of the document.

Any further questions

o Discuss these with your learning set and tutor. 

o You are encouraged to complete your portfolio at the end of each Unit to iron out any problems early on and to lessen your workload upon completion of the final activities.

CBL Online Module cross-referencing grid
	 Which activity (activities) did you lead?
	I lead case 1 of study 2.3


	Learning Outcomes/Assessment Criteria
	Portfolio Activity Reference

	1
	The learner will be competent in the use of technology necessary for successful online teaching

	1.1
	Use a wordprocessor and VLE in the context of online education 
	1.1
	2.3
	3.3
	4.1
	4.2
	

	1.2
	Have sufficient web skills to locate and evaluate web based materials in the context of online training
	3.2
	4.1
	
	
	
	

	1.3
	Demonstrate good practice in terms of protecting and organising own data
	1.2
	3.3
	
	
	
	
	

	2
	The learner will be competent in the use of online communication tools

	2.1
	Use email in the context of online education 
	1.1
	3.3
	4.3
	
	

	2.2
	Employ and assess online synchronous and asynchronous communications tools
	1.3
	2.3
	
	
	
	
	

	2.3
	Participate appropriately in online conferencing, making timely contributions
	1.3
	2.3
	3.2
	
	
	
	

	3
	The learner will demonstrate good organisational skills

	3.1
	Manage time effectively and take responsibility for meeting deadlines
	1.1
	Bridging activities
	
	
	
	

	3.2
	Present complex information and/or ideas in a coherent way
	1.2
	2.3
	2.4
	4.1
	4.2
	
	

	4
	The learner will demonstrate the skills sets needed to develop blended learning

	4.1
	Identify skills sets within own organisation

 
	2.1
	
	
	
	
	
	

	4.2
	Measure own skills against necessary blended tutor skills
	2.2
	Bridging activities
	
	
	
	

	4.3
	Describe how core tutor skills are manifested in online teaching and learning
	2.2
	2.3
	Bridging activities
	
	
	

	4.4
	Adopt tone appropriate to context in online   communications
	1.3
	2.2
	4.1
	4.3
	
	
	

	5
	The learner will identify and apply the skills needed to assist individual learners

	5.1
	Identify the challenges that learners face when learning online, and assess solutions to typical problems 
	1.2
	2.3
	4.3
	4.4
	
	
	

	5.2
	Give feedback in a detailed and constructive way
	2.3
	4.3
	
	
	
	
	

	5.3
	Describe the challenges that online delivery brings to assessment: pre-course, formative and summative
	3.1
	4.2
	4.3
	4.4
	
	
	

	5.4
	Be aware of equal opportunities issues
	2.3
	3.1
	3.2
	4.4
	
	
	

	6
	The learner will understand the issues of managing collaborative groups in a blended learning context

	6.1
	Participate actively in groupwork
	1.2
	2.3
	3.2
	Bridging activities
	
	

	6.2
	Contribute to building group coherence and identity
	1.3
	2.3
	4.3
	Bridging activities
	
	

	6.2
	Demonstrate the ability to reflect on the skills needed to lead, steer and close collaborative activities
	2.3
	Bridging activities
	
	
	
	

	7
	The learner will deploy available technology creatively and appropriately

	7.1
	Identify and evaluate a range of online learning resources 
	2.1
	3.2
	
	
	
	
	

	7.2
	Develop content that is accurate and engaging
	1.2
	4.1
	4.4
	
	
	
	

	7.3
	Design learner activities that are relevant and rewarding
	2.4
	4.1
	4.4
	
	
	
	

	8
	The learner will understand the principles of designing activities and courses for online delivery in a blended learning context

	8.1
	Take account of usability and accessibility issues when designing content
	3.2
	4.1
	4.4
	
	
	
	

	8.2
	Design content which accommodates differentiated learning
	2.4
	4.1
	4.2
	4.4
	
	
	

	8.3
	Design content which takes account of learning styles and learning cycles
	2.4
	4.1
	4.2
	4.4
	
	
	

	8.4
	Produce course outline appropriate for blended learning delivery
	4.4
	
	
	
	
	
	

	8.5
	Recognises those laws relevant to training using Internet technologies (such as the DPA, and copyright)
	3.1
	3.2
	4.1
	4.4
	
	
	


Activity 1:1 Induction Quiz

Insert a copy of:

o the Induction Quiz that you submitted for activity 1:1
o your email to your tutor about your hopes and fears for the module
o Including tutor feedback is optional.

Back to Grid
Hello Kate

 

This email is to confirm receipt of the start of the online module. I look forward to the next 5 months of the course.

 

Kind regards

 

Rod Simpson
Weblink Submission

Hello Kate 

 

As requested for the mini task I have added a personal website to the links, see copy below.

 

Regards

 

Rod Simpson

Weblinks : Search Results

Weblinks : Search Results

Your search returned 0 categories and 1 Links.

Links 
Personal Interests : 

· Angling Graphics - This is Rod Simpson's personal website based on carp fishing, it contains information on captures, lakes to fish, angling web and graphics design. new (Added: 27-Feb-2006 By: Rod Simpson Hits: 0)
Online quiz

Started on:
Monday, 27 February 2006, 09:25 PM

Completed on:
Monday, 27 February 2006, 09:36 PM

Time taken:
11 mins 45 secs

Raw score:
6/6 (100 %)

Grade:
10 out of a maximum of 10

1 

Marks: 

1/1
What is the email address of the administrator of the online learning module of the Certificate in Blended Learning? 

Answer:  

 That's right. If you need any help about the administrative aspects of the course, she is the person to ask. 

amanda.barker@sheffcol.ac.uk


Correct

Marks for this submission: 1/1. 

2 

Marks: 

1/1
What is the final date for the submission of your portfolio? 

Answer:  
 

a. 31 July 2006
 Yes, four weeks after the end of the course.

b. 3 July 2006


c. 31 August 2006



Correct

Marks for this submission: 1/1. 

3 

Marks: 

1/1
Which assessment criteria belong to which learning outcomes?

Design content which accommodates differentiated learning 
 

Be aware of equal opportunities issues
 

Manage time effectively and take responsibility for meeting deadlines
 


Correct

Marks for this submission: 1/1. 

4 

Marks: 

1/1
Who will supply you with a Student Union Card? 

Answer:  
 

a. John Harrison
 

b. Amanda Barker


c. Your tutor



Correct

Marks for this submission: 1/1. 

5 

Marks: 

1/1
What is the fee that you will be asked to pay if you submit a portfolio after the deadline? 

Answer:  
 

a. £100

b. Nothing

c. £40
 Correct. Try to get the portfolio in on time.


Correct

Marks for this submission: 1/1. 

6 

Marks: 

1/1
Who accredits the online module of the Certificate in Blended Learning? 

Answer:  

 That's right! 

Open College Network


Correct

Marks for this submission: 1/1. 

Hopes & Fears Email

Hopes
 

On completion of the Certificate in Blended Learning I hope to have gained enough knowledge to allow me to confidently design and implement blended learning solutions within the MoD. 

 

In order to achieve the business objectives I hope to be able to identify modules of existing Army training that may suit a blended solution.

 

Upon identification of suitable courses I will be required to scope the project and present an options analysis. All online on line elements will be supported through the defence portal.

 

Once the course has been uploaded, I will be required to pilot, tutor and evaluate the initial courses.

 

I hope the CBL will provide me with the 'knowledge' that can be applied to meet both the company and my own objectives.

 

 Fears
 

My fears are not with the course content or my own ability to complete it. They are in the technical domain i.e. computer crash, NTL decide to switch of my home connection (which they have previously done without reason or warning) or even a computer crash and I lose everything. 

 

To that end I intend to back up my portfolio on a regular basis, and have pre-arranged an alternate connection.
Reply from Kate for Hopes & Fears
Rod,

Thanks for this. I am glad that you have high hopes of the course and 

few fears. I hope you'll find that having a first hand experience of 

being a learner online will be valuable. In some ways I feel this is 

more important than the content as you get a true sense of the highs 

and lows of studying remotely and can then approach e-learning design 

and implementation with an understanding of the learner's experience.

You're right that it would be wise to back up your work regularly to 

ensure you always have a complete record of your work. This should 

include incidental emails to me and to the group which may prove to 

be suitable evidence for your portfolio. I have also found it wise to 

keep a paper copy of important email addresses and web addresses 

(perhaps your Learner Guide) so you can keep in touch, even if you 

can't access your computer for some reason (and let's hope this 

situation never arises).

You can work through the first Theme as quickly as you like but 

you'll have to wait for the others to catch up before you can start 

on Section 3. I'll be in touch later in the week with details of the 

others in the group and also some suggested deadlines for the Theme 1 

activities.

regards,

Kate

 
Professional weblink added

Learning Styles - This site explains learning styles theory and contains a test to discover your own learning style new (Added: 1-Mar-2006 By: Rod Simpson Hits: 0)

Activity 1:2 Computer viruses
o Insert a copy of the learner worksheet that you submitted for activity 1:2 

o Including tutor feedback is optional.

Back to Grid
Computer Viruses, Hoaxes & Scams

Computer viruses are named computer viruses due to them having many similarities with biological viruses, they spread through the internet normally via email or downloads. They operate in a similar way to a biological virus, the biological virus passes from person to person, and the computer virus passes from computer to computer. 

Once a virus has found its way into your computer it attaches itself to other files and causes various degrees of damage. The degree of damage varies from virus to virus, some destroy important operating files, others may send out malicious emails without you being aware.

Updated virus protection software will guard your computer against attack, some of the more common virus protection programmes can be purchased online or from a computer store.  

Here are a few tips that will help prevent your computer from becoming a victim:

· Be wary of emails from unknown sources

· Scan emails with a virus protection software

· Scan email attachments

· Scan any discs prior to opening

· Scan downloads before opening 

· Virus check your computer on a regular basis

· Update your virus software regularly

Hoax and scam emails are the fastest growing method of identity theft, emails tend to be automatically forwarded to many thousands in the hope that a number of unwary victims will react to the requests

Here are a few examples of common hoaxes and scams: 

· Small programme’s that are automatically downloaded onto your PC then redirect to a dial up connection on a premium rate line

· Monetary requests from victims of fatal accidents, normally in far of countries

· Offers of large amounts of money

· Emails from known companies asking you to create a new account or insert bank details

· Email threats from debt collection companies

For more information on email hoaxes and scams visit http://www.abdn.ac.uk/diss/email/scam.hti
Kate Butler has posted some feedback on your assignment submission for 'Activity 1.2: Computer Viruses'

You can see it appended to your assignment submission
This is really good. Your explanation is very clear, you use analogy to give a good visual picture of how computer viruses work and your terminology is easy to understand. I like that you explain what computer viruses are as well as giving tips for avoiding them and that you cover hoaxes and scams.

Your layout is plain but clear, especially the way you have broken up the different sections into paragraphs and used bullet points.

Well done, Rod.

regards,

Kate
The comments Kate has made are a confidence boost and assist in my motivation to achieve a reasonable result within the course.

Salmon's Model of Online Learning
ONLINE COURSES REQUIRE DIFFERENT SKILLS and strategies than those used by instructors and students in traditional educational environments. Students (here referred to as participants) take on a much more active role, not only in their own learning, but in the direction of the course itself. Instructors take on different roles as well, becoming moderators and guides more than directors of learning. 

Through her work at the Open University Business School, Dr. Gilly Salmon has identified five stages that participants progress through during their experience of an online course (Salmon, 2000). Each stage represents a different level of interaction with course content and other participants, and requires a different kind of support from instructors (here referred to as e-moderators). Knowledge of these stages can help instructors and course designers create online learning experiences that promote participant success.

Stage One: Access and Motivation

In stage one, participants make their first connections with the online course. This involves getting set up with appropriate hardware, software, and Internet connections, and gaining access to the course site and course materials. While some experienced students may progress through this stage fairly quickly and easily, others may need assistance with issues such as hardware configuration, software setup, or lost passwords. During this phase, it is important that the e-moderator make contact with each student to offer assurance, welcome, and motivation to stay and participate in the course. This stage ends when participants post their first messages.

Stage Two: Online Socialization

In stage two, participants begin to interact socially with others in the class, becoming comfortable with online communication and culture. A sense of group identity begins to develop, as well as empathy among participants. Participants who are reluctant to join the discussion often ‘lurk’ or ‘browse’ early in this stage. This is a natural part of online socialization, and these participants should be gently encouraged to join the discussion.It is important that e-moderators encourage group discussion and make room for purely social interaction among participants. E-moderators should also step in as necessary to maintain an atmosphere in which participants feel safe in expressing opinions. 
Stage Three: Information Exchange

In stage three, participants become involved with course content and begin to actively exchange information with others in the class. This interaction is based primarily on information or issues presented by the e-moderator. Participants find it easy and enjoyable to share information online, and a great deal of information suddenly becomes available. In order to avoid information overload, participants develop personal strategies for dealing with the flurry of messages that occur at this stage. E-moderators at this stage facilitate course activities using standard teaching strategies that involve preparation and planning. They must also provide stimulation and guidance in constructive use of learning materials and effective information sharing.
Stage Four: Knowledge Construction 

In stage four , participants begin actively constructing knowledge rather than simply receiving and transferring information. Participants share personal knowledge and opinions, critiquing and building on course content and on one another’s contributions to course discussions. Often driven by participants, effective discussions center primarily on problem or project-based topics that have no right or obvious answers. During this stage, the role of the e-moderator changes from leading course activities to facilitating discussion. E-moderators can assist participants by stimulating, summarizing, and weaving together course discussions.
Stage Five: Construction

In stage five, participants become truly responsible for their own learning within the online medium. Taking a constructivist approach, participants use personal experience to drive their own exploration of the topic area being studied and begin to examine and reflect on their own online learning process. E-moderators at this stage spend less time facilitating discussions, instead supporting and responding to participants as they define and lead their own discussions. 

Conclusion

For online students to be successful, it is important that instructors be aware of these stages and offer appropriate support as students progress through them. More information about these stages can be found on Gilly Salmon's E-Moderating Home Page.

Activity 1:3 Breaking the ice
o Insert a copy of the Profile that you posted
o Insert copies of the messages you posted in the Icebreaker forum 

o Save messages as text only and make sure you do not include any graphics. 

o Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.

o Including tutor feedback is optional.

Back to Grid
I am an Instructional designer for the MoD based in Larkhill, Wiltshire; not too far from Stonehenge. 

Pastimes include carp fishing and golf, although my golf balls prefer the rough! 

I have only 4 years to go before I leave the Army and intend to gain as many training and development qualifications prior that date.

I enjoy relaxing in front of the TV on a Saturday evening with a bottle of wine.

I have 3 sons, my eldest is working for Virgin mobile, middle son is in the Army undergoing basic training and my youngest is at boarding school.

I am looking forward to this new learning experience and chatting to you all in the coming months.

Things in common

Hello Julia

I am married with 3 children, the youngest is at boarding school, my middle son is in further education at an MoD college and my oldest working for virgin mobile.

I am a military training analyst/course designer for a wide range of subjects, including rocket systems, unmanned arial vehicles and weapon training systems.

My hobbies include fishing, golfing and reading, quite boring hobbies I know, however my day job gives me enough of a rush without striving for more excitment in my spare time.

Regards

Rod Simpson

Hi Rodney

I won't be participating in the course much, but will dip in from time to time.  

I'm married too, with two daughters.  The eldest is at university in Liverpool, and the youngest has just started a receptionist job in our local hospital.

I have also designed courses, but on very different topics to yours.  

I don't think I've ever been fishing,and I've only played crazy golf.  I read a lot though.  What sort of books do you like?  I go to the cinema a lot.

What don't I like?  Litter, people who talk in cinemas, people who smoke in restaurants, celery.

So Rodney what we share is:

· Married with kids 

· Course design 

· Reading

Julia

Hi All

I dont think anyone has the same commonality of loosing this text twice - so its considerably shorter!!

Julie - we are both married with children - child in my case

Moira - we both love to travel and have a love for the feline creatures - cats more so

Tony - we, like Moira, love to travel - however we both appreciate fine wines

Richard - we like to watch movies especially the historical ones

Rod - we have the Armed Forces in common - you are in the army - I was in the Royal Navy

Jane - we both like to read however you like to cook and I love to eat

Scott - we both have a daughter and both like to challenge others - hopefully not each other too often!!

Kate - we both like to work from home - much more productive and stress free!!

Caroline (hoping it works this time)

Hi all ref things in common

Caroline - As you mentioned, we have the forces in common

Julie - we have both designed courses

Moira - we have both ended up in a heap at the bottom of a ski slope

Tony - we both work for HM

Richard - we both enjoy movies

Jane - I also enjoy walking and going to the cinema

Scott - we both travel within our jobs

Kate - I work from home occasionally

Rod

CERTIFICATE IN BLENDED LEARNING

Theme one/two bridging activity template
Please save this template (adding your initials) complete, and send it to your tutor.  Once your tutor has completed the right hand column and returned it to you, you should include it in your portfolio.

	Question
	Comment from Learner
	Tutor confirmation/

comment

	Reflect on the Theme you have just completed:

	Did you meet the final deadline for this Theme?
	Yes however I posted the last message a little late, but believe I had completed the module prior to the last post.
	

	Did you meet discussion activity deadlines agreed with your learning set/tutor?
	Yes
	

	Did you respond promptly and appropriately to others’ contributions?
	Yes
	

	Have you downloaded the portfolio template?
	Yes
	

	Plan the next Theme:

	Have you looked through the next Theme (noting in particular the learning outcomes and activities)?
	Yes
	

	Have you noted the Theme schedule, including any official holiday breaks?
	Yes
	

	Will you be present for the whole Theme?
	Probably, however there is a chance I will be away on business from 07 April – 13 April
	

	If not, what arrangements will you make?
	I will make every attempt to access the internet during this period, if not I will complete the majority of that weeks activity before going away
	

	Which activities, if any, are collaborative?
	Asynchronous & synchronous communication, case study reporting
	

	Your learning set will have to determine the start/finish dates for discussion activities.  How do you think this should be managed?
	By giving students as much notice as possible, to allow synchronous activity to be planned in advance and in accordance with the students work schedule
	

	How will you contribute to the effectiveness of the collaborative work of this Theme?
	By answering and encouraging others to comment, by giving others that are less computer literate the chance to speak.

Present thought provoking comments that will get others thinking and responding
	


Activity 2.1 E-learning roles
o Insert a copy of the document that you submitted for activity 2.1
o Including tutor feedback is optional.

Back to Grid
BLENDED LEARNING GAP ANALYSIS/IMPLEMENTATION STRATEGY

1.
Scope of Blended Learning.   Blended learning has been scoped as part of the Army move into the digital era. The scoping study that I have produced on behalf of my organisation considers the training and resources required to implement blended solutions.  It maps the future skills and delivery requirements for the formation of the Blended Instructional Design Cell.   

DEVELOPMENT PLAN
2.
Implementation Team.   Since blended learning is a significant new initiative the Army needs to establish an implementation team.  It is inescapable that an initiative of this size requires manpower to oversee the expansion of the Development Plan and the introduction of blended learning.  However the reality is that we cannot introduce blended learning overnight and, in consequence, an evolutionary approach will have to be adopted.  The skills gap within current employees has been identified and a strategy to implement change devised. Once the introduction of blended learning is fully funded, an implementation team should be established. The requirement is as follows:

a.
E-Learning project manager  Instructional Design  Cells will receive an increase of 1 x PRINCE 2 qualified project manager to scope and manage sub unit projects.


b.
Instructional designers within each sub unit Instructional Designers will be trained in E-learning design. The move to E-Learning will result in a reduction in face to face traditional teaching methods, which will result in a change in work direction rather than increased commitments.

c.
Web designer/programmer  Web designers within sub units are to be tasked to develop blended learning online courses. They are web design trained, therefore will only require some conversion training to meet the future need.

d.
Graphic designer each sub unit is to task their media and graphics department to assist with the implementation of blended learning. Each sub unit establishment includes animation and Computer Based Training qualified personal. No further training is required for these personnel.

e.
Learning technologist each training department will have a minimum of one learning technologist. Civilian contractors will be invited to tender for these positions as there are no trained personnel within the current establishment. 

f.
Online tutor current instructors within training environments will attend a stand alone course that will be formulated by the MOD and administered at RAF Haltern.

g.
E-mentoring information will be generated on the implications of e-mentoring for the Army and recommendations on methods and media to be used to train the trainer, course designers. Current SME instructors will be trained to carry out this role. An increase in human resources is recommended to meet the increased work.

b.
Methods of Delivery.   Blended learning may be delivered by one, or a combination of, the following:

(1)
 Online using the defence learning portal.

(2)    Traditional CD ROM based delivery to stand alone or networked PCs.

(3)
 Computer Aided Instruction, which may vary between:

(a)
PowerPoint Presentations consisting of text and static graphics.

 (b)
Multimedia material with audio, 3D animations.

(4)
 Computer Based Training, which may vary between:

(a)
An Intelligent Tutoring System providing individualised training and a complex system of testing and remedial training.

(5)
 Simulation, which may vary between:

(a)
High level tactical ‘games’.

(b)
Low fidelity operator consoles.

3.
Investment Appraisal Cost Effectiveness Analysis.   The cost and benefit analysis of implementing blended learning is complex and varied.  The commercial sector's investment in blended learning has produced modest cash savings.  Indeed much of these savings have been realised through employees undertaking training in the evenings and at weekends.  Within the Army, the policy on the most appropriate time for students to undertake blended learning has yet to be determined.  

a.
Costing Information.   Costings will emerge for facilities, infrastructure and a management solution.  These costs can be scaled up to obtain an indication of the cost of implementing blended learning.  

b.
Soldier Assessment.   The capacity of soldiers to cope with blended learning will be established.  The trial will be conducted under research conditions using Phase 2 recruits.  

CONCLUSIONS

4.
Blended learning offers opportunities to enhance training and education, deliver wider benefits and reduce long-term costs.  It should be exploited energetically, but wholesale early deployment is not affordable, feasible or absorbable.  

5.
There is a clear requirement for:

a.
A guiding Army strategy that conforms to Defence standards.

b.
An initial implementation team that is based on existing expertise and manpower.  As the use of blended learning expands, the team will evolve and need formal establishment and funding.

RECOMMENDATIONS

a.
An Army-wide approach to its implementation.

b.
Additional training for Instructional designers and key personnel.

c. 
An increase in human resources during surge formation of the blended learning teams.

d.
 An increase in human resources to act as E-Mentors and facilitators.

e.
Outsourced surge training for implementation.

Rod,

Thanks for this. I enjoyed reading it and I felt it gave me a good 

overview of the structure within your section of the Army  and how this 

would have an impact on blended learning development. I feel you have 

considered each role and shown an understanding of what skills, outsourcing 

and training may be needed in order to develop and deliver blended 

learning as successfully as possible. Well done.

I will post this also in the VLE.

regards,

Kate

Activity 2.2 E-tutor skills – Chat transcript

Including a transcript of your chat session for activity 2.2 is optional. If you have a transcript, paste it in here, making sure to use Paste Special/Unformatted Text if it contains graphics. 

To save a copy of your chat transcript (only possible whilst the chat is in session):

o Open up a Word document

o Click in the frame containing the chat transcript

o Highlight the text (by selecting Command + A for all the text or by dragging your cursor over the relevant section)

o Copy (Command + C) and Paste (Command + V) or Paste Special/Unformatted Text if it contains graphics, into the Word document.

o This should be done at 5 or 10 minute intervals to ensure earlier sections of the chat transcript are not lost.

jane from x.x.x.18 left this message 20 minutes ago:

Good morning everyone - looking forward to "chatting"

Kate from x.x.x.146 left this message 9 minutes ago:

Hi all, good to see you here bright and early. It's 7.30pm here and mu husband, Ron, is busy getting the girls ready for bed.

Rod Simpson from x.x.x.187 left this message 5 minutes ago:

A very good morning to you all, how is the weather down under?

jane from x.x.x.18 joined the chat 3 minutes ago

jane: Hi - I'm still recovering from my dance weekend in Spain - I'm totally shattered

caroline from x.x.x.4 left this message 2 minutes ago:

Hi Everyone

Weather in London is sunny but cloudy - however doesn't mean I'm not rearring to go!!

jane: Caroline - did u see my email re lunch today?

caroline from x.x.x.4 joined the chat 90 seconds ago

caroline: sorry didn't see the 'join the chat' button

caroline: Jane yes - what about tomorrow instead

Kate from x.x.x.146 joined the chat 16 seconds ago

jane: sure -have a meeting until 12:00 so how about 12:30?

caroline: great - do you know where I am - 4 Temple Place - just outside Temple tube station

jane: excellent - I'll send u a quick email after the chat session

Kate: I missed the join chat button too. I wondered where everyone was. Weather here is warm but a little rainy today. Not too bad except we are trying to harvest our rice.

caroline: likewise - when do we start

caroline: Rod - are you ready - are you there?

Kate: I think Rod hasn't clicked the 'join chat' button. I'll email him.

Rod Simpson from x.x.x.187 left this message 103 seconds ago:

Hi Jane

How was the weather in spain?

jane: Hi Rod - weather was really warm - made a nice change from the UK

Rod Simpson from x.x.x.187 joined the chat 71 seconds ago

Rod Simpson: Ready to go I was here but didnt press the join chat button

Kate: How many of you have used chat before?

Kate: How many of you have used chat before?

jane: I have used it before

caroline: I haven't - Only when we did it in the IPD classroom - which was a bit of a hectic session

Rod Simpson: Yes, I placed a chat room within one of my websites but downloaded it a couple of months back

caroline: Rod - wow pretty impressive

Kate: For the last few messages I have posted, I get a warning saying that 'connection with Chatzy has been lost and it won't automatically check'. It doesn't seem to automatically refresh to show new messages. Is anyone else having this problem?

Rod Simpson: Its quite easy with an online content management system, its not a black art anymore

jane: Its all okay at my end - it seems to be refreshing automatically

caroline: no - its constantly checking for new messages

Rod Simpson: I had the same problem until I pressed the join chat

Kate: If I just press the OK button regularly, it refreshes without posting a message.

caroline: maybe log out and log in again to regain a full connection

Kate: I also didn't press join chat but this seems to be different and I don't have the option to join chat anymore. Hey-ho!

Kate: Good idea Caroline. I'll try that.

Rod Simpson: May as well indulge in some chit chat while Kate is logging out and in, does anyone know of an online bar where we could have an end of course knees up?

Kate from x.x.x.146 joined the chat 30 seconds ago

jane: Sounds like a good idea

Rod Simpson: It was just a thought, is there such a place?

Kate: Virtual drinks are never as good ;-)

caroline: thats sounds great - I may pop and get a cup of tea but if I could go on line and get a glass of wine - even better

caroline: what are we going to talk about today anyway

jane: not sure but as we are all going to be attend the last few classroom days maybe we could go to a bar ont he last day?

Kate: It seems to have fixed my problem for now. Gold star to Caroline.

Rod Simpson: It sounds a good idea for a future website,and online cocktail bar?

Kate: I'll facilitate the discussion which just means I'll try and steer it if it gets out of hand. We need to discuss the skills and qualities of the e-tutor.

jane: Kate- how long is the chat schedule to last?

caroline: 1 hour

jane: thanks

caroline: are we going to set some ground rule

caroline: rules

Kate: Also I'll save a copy of the chat and email it to you tomorrow. The chat will last as long as we want it to but they usually take a fair bit longer than a f2f discussion. Let's see how we go until 11.30am.

jane: ok

Rod Simpson: Im available until lunch time

Kate: Basic ground rules would be to allow others a chance to respond and to try not to change the topic too quickly before everyone has contributed.

caroline: Kate - shall we put individuals names to whom we are responding

Rod Simpson: What type of background do e-tutors normally come from?

caroline: Rod - usually from a learning background, with knowledge of technolody

jane: Rod - thats a good question, for our blended learnign programme we employed and external e-facilitor for the pilot programme

Kate: Good idea, Caroline. Not sure, Rod. My background wasn't computer based but I had a need to look for flexible learning because of where I live.

Rod Simpson: Within my environment we are looking at instructors with an ability to use a pc

jane: She had was experienced trainer in the "traditional" sense but had moved into on-line tuition due to customers requirements

caroline: Unfortunately in my Company we are only in the exploratory stage of blended learning and elearning hasn't been successful at all

jane: As part of her proposal to Reuters she created a document which higlighted the key skills for an e-facilitator

Kate: I think you need to be comfortable with computers and Internet technology but in terms of using them (not necessarily understanding how they work) and not being afraid to learn new things.

Rod Simpson: Kate I agree, it is more important to understand a learners needs than use a pc

caroline: Kate - so you are saying not necessarily a 'techie' but more a user of a PC - Rod I agree

Rod Simpson: It must be more difficult to asses a learners needs online?

jane: We are finding for a lot of the classroom trainers it is not an easy transition to on-line tutor as it requires a different skill set

caroline: Rod - I'm not sure I agree - I think that the exercises we have been doing recently must give the tutor a quick understanding of the learners style

Kate: What I like about online learning (OL) is that it is easier to communicate one-to-one with learners and so you have the potential of getting a good sense of what they need.

Kate: Of course this is limited by what the learner is willing to show you...

Rod Simpson: I beleive their are many advantages of online learning but also some dissadvantages

jane: I think it encourages the learners to take more responsibilty for their learning as they have to be proactive

caroline: But if you create the right environment in the first place then they should share their learning needs

Kate: I think what this implies is that the e-tutor needs to be a good online communicator.

jane: I feel that if you get the blend right then you can assess the learners needs

Rod Simpson: I read an article stating that an online tutopr needs to be positive, proactive, patient and persistant

Kate: I agree with those 4 p's.

jane: Rod- From my limited experience with opur blended programme I would agree

caroline: I agree - and I also think they need to be more committed than the learner - and also agree with the 4 p's - sounds like a good article - you must share it with us!!

Kate: I also have found that you need good organisational skills as you are handling a lot of on screen information and dealing with learners you may never see so you need a good system of remembering who they are and accessing information about them and their progress quickly.

jane: We are fidning that the tutor needs to be in regular contact with the learners - reminding them of deadlines, coachign etc... or the learners do not progress

Rod Simpson: I agree Kate, it would be difficult for you if you were not organised

Kate: I find that too, Jane. Your course structure can facilitate that too with clear regular deadlines and activities that require peer contact.

caroline: I have no experience from a work prospective however from what i've seen (heard) of Kate that is exactly what she is doing - and that is my benchmark going forward

Rod Simpson: I also believe an tutor must be flexible to accomodate all and that may mean working unsavoury hours

jane: I also feel that buidling a "virtual" comunity is important and liek the idea of the on-line profiles - putting a face to a name really does help to build a team environment

jane: Thats very true Rod - Kate do you find the out of office hours a challenge?

Kate: Can be trues, Rod, but I work flexible hours as they suit me usually. That's the joy of asynchronous communication. This chat is one of the few times I will 'have' to be online at a time that may not suit me.

Kate: Not at all, Jane. You need to be good at managing your time, though, and allow yourself time away from the computer. It's like mobile phones and the sense that you should always be available.

caroline: And I suppose that you can be anywhere in the world to do this also - true benefit

Rod Simpson: I suppose the advantages of working from home are greater than the dissadvantages

Kate: I can even be in my pyjamas...;-)

jane: One reason to avoid web cams!

Rod Simpson: kate, do you have a backup in case you lose your connection or your PC is unwell?

caroline: lol

Kate: It would be one of the few jobs you could keep doing while having and raising young children. I back up important work, Rod, and have friends and public PCs I can use but this has only happened once in 8 years.

Kate: We have a really good system within our tutor team for keeping records of cohort information so that another tutor could take over at short notice. This is a really good back-up (we have learned from experience).

jane: With regard to skills of an on-line tutor - Reuters are expecting traditional classroom trainers to suddenly become on-line tutors - what do u guys think?

Rod Simpson: the biggest issue I have with the implimentation of online learning is the security issue e.g. classified information being passed online

Rod Simpson: I think they should first be trained in online teaching

Kate: Let's deal with Jane's question first and then talk about security.

Kate: I think OL tutoring suits those f2f teachers who are comfortable being the 'guide on the side' rather than the 'sage on the stage' - do you understand what I mean?

caroline: I think it would be really difficult to make the transition - also depends on if they are expected to do both? very difficult - also two different skills sets - classroom based are very focused on interacting f2t must be difficult to be so isolated

Rod Simpson: It is a different set of skills required for teaching online, those that a traditional teacher may not have

jane: yes I do - some of our trainers are "performers" and thats what they enjoy - they find the faciltator side of things a little beneath them and have no patience for it

jane: I've really enjoyed my limited experience as an on-line faciltator and found it more rewarding than classroom training

Rod Simpson: I am mid way through the city guilds adult teaching certificate, they are introducing tecahers to e-learning but not taught to the required depth

caroline: Jane - you hit the nail on the head - they are probably 2 different roles - and the etutor is definately more a facilitor than primarily a tutor - golly never really thought about it before

Kate: I think if you are a good f2f tutor then you have the potential to be good OL if you become familiar with the technology and can communicate well in text. There's more similarity between f2f and OL than people think, you just need to see how it translates to the OL medium.

jane: What our F2F tutors miss is the instant physical reaction from the learners

jane: it seems that feedback is important to them

Rod Simpson: Jane, I think face to face expressions give the tutor an idea of a students understanding

jane: yes - I agree

caroline: i agree also

jane: Ol tutors need to regularly check for feedback

Kate: I missed that at first, Jane. You do get lots of blank expressions too, Rod. I like with OL that I get more detailed responses than I would get in a f2f classroom.

Rod Simpson: However, I think online a student may be reluctant too come forward if they have problems?

caroline: Shall we discuss the security issue that you raised Rod - I thought we would have a huge security issue here but it doesn't seem so difficult - I suppose you really struggle with the MOD

caroline: sorry I posted this and it took longer to post and you all carried on with the last discussion

jane: we have found that to be the case - its only when we run reports on their progress we realise that are experiencign problems but are not telling us - its a real culture change

Rod Simpson: Yes, that is our biggest issue at the moment, how can we ensure the seurity of our soldiers and the information

jane: Rod - do u have a secure internal network?

Kate: I think it helps if you establish a good rapport with the learner and stay regularly in touch.

caroline: Doesn't it depend on what type of elearning that you will be introducing - isn't alot of your learning either hands on or simulation

Rod Simpson: Yes, we have many types of e learning including high class symulation, I am thinking more of the online chats such as this

jane: Given the security issues are on-line chats essential for your programmes?

Kate: We have had to use systems that are less efficient simply to try and safeguard data security.

caroline: Rod - wouldn't you then use a secure internal network as you wouldn't need to go outside of that forum - thus keeping it all 'in house' and no breach for soldiers of information

jane: or is there no such thing as a secure internal network?

Rod Simpson: The MOD have launched a portal for E-learning, part of my role is selcting courses that will be suited to a blended solution

Rod Simpson: The American system was hacked last year which is always in our minds

Kate: I think if you are delivering OL and f2f, you have much more flexibility with what you deliver OL. The equivalent to this chat could be f2f and OL delivery could encompass those elements that could be delivered securely.

caroline: Rod - doesn't it depend on how your blend would work

Rod Simpson: Yep, carefull selection of the blend is crucial to us

jane: Blended learning is using the most appropriate solution so if security is the "top" issue then maybe those tools which are not secure have to be omitted from the learning

Kate: There is something to be said for a f2f session that I suppose 'could' be hacked (covertly taped or broadcast) but is less likely to be and doesn't exist long-term like OL information does.

Rod Simpson: Some courses we dont have an issue with security i.e. Meteorology others we do have i.e. code

jane: Rod - what is drving the MOD's blended learning strategy?

caroline: but then doesn't code need to done via tape anyway - if you had a secure internal network then it could be used - I dont suppose the mod like the thought of downloads onto ipod etc for code!!

Rod Simpson: Budget and the evr increasing areas of operations i.e. Iraq, Afgan, Ireland, Africa etc being able to reach far and wide

jane: so the ability to interact remotely is important

Rod Simpson: In the past we have trained at a school, this is no longer feasable in many cases due to most of the troops needing training in theatre

Kate: Getting back to the overall topic before we finish up, can you think of any skills or qualities of a traditional tutor that you *wouldn't* need as an e-tutor?

Kate: Getting back to the overall topic before we finish up, can you think of any skills or qualities of a traditional tutor that you *wouldn't* need as an e-tutor?

Rod Simpson: Too direct manner

Kate: What do you mean by that, Rod?

jane: all of our F2F guys are SME in the content but as a faciltator its not always necessary to be a content SME as long as u have access to a SME as and when required

caroline: I think he means about interpretation on email

Rod Simpson: The context of the text when speaking online needs to be set at the right level not being too direct?

Kate: What does SME mean?

caroline: Subject matter expert

jane: Sorry Kate - subject matter expert

Kate: Ah! I agree Jane.

caroline: I think they need to think more around the content that they are trying to get across and to ensure everyone is engaged although trying to do this without f2f contact - be able to pick up learning difficulties quickly without f2f feedback and also ensuring they are inspiring the group for success

Kate: I think it helps to take your time when responding OL and you need to be able to communicate carefully (directly enough but also positively as learners will often assume the worst if there's any ambiguity).

caroline: Also be innovative around the activities they are engaging delegates in to keep them motivated

Kate: Well put, Caroline.

Rod Simpson: Kate, have you ever had any disruptive pupils OL

caroline: Kate - sorry I got mixed up - I'm thinking of the skills and qualities of the etutor not the traditional tutor

Kate: Yes but only once has it had an impact on the other learners. I had a very forthright learner who challenged me strongly about some aspects of the course but settled down after some private communication. Some of the other tutors have had real horrors though.

jane: are u able to give an example of a "horror"?

Rod Simpson: I pressume it is difficult to deal with, normally I would remove the problem from the environment whist traditional teaching, OL it is more difficut

Kate: Another tutor currently has a learner who keep dominating all discussions, is disparaging of others, insists on determining how collaborative work will be carried out and won't take advice. The tutor is going to communicate with her privately and alos let the others know that they will be supported by the tutor if they challenge the 'horror' learner.

caroline: I agree more diffiuclt to deal with as its not as instant as dealing face to face - however I suppose you would have to wait to the end of a training session cb so no different to ol.

jane: Gosh - that does sound like a horror!

Kate: It’s also really hard and disruptive to others in collaborative work when you have a learner who is unresponsive.

caroline: what does that little square mean?

jane: Do u think its easier for learners to mis-behave due to the virtual environment? I think its easier to be difficult/rude if u are not in the same room as someone

Rod Simpson: I dont think there as many unruly puils online as generally the students have enrolled because they want to learn

caroline: Easier but Kate does it really happen that often - or am I being naive?

jane: For our blended leranign programme the learners are forced to join the programme by their managers

Kate: I think it helps to have a discussion about online etiquette, maybe setting ground rules, at the start of an OL course. In some ways it's harder to dominate OL and there can be more equality of input.

Kate: I have found most OL learners are great, Caroline, and are more cautious because the environment is unfamiliar.

Kate: Learners are usually much more motivated and perform better when they have a clear reason for doing the course and have some vested interest in it (e.g. they have paid to do it or their employer expects results).

caroline: I would agree - how do we feel our session has gone - as this is unfamilar to me?

Rod Simpson: I shouldnt have a problem with unrully pupils OL as the Army has its own methods of dealing with unrully people

jane: I bet!

jane: I've really enjoyed it

Kate: I'm sure. Sorry Caroline, what little square?

caroline: In your response about 6 lines up after Jane said Gosh

jane: I'm not able to see the square?

caroline: I've enjoyed the session and been quite useful however I have found it a little slow - or is this how it should be?

caroline: maybe it should be where the apostrophy should be in it's

jane: Ah - I typed a hyphen - maybe it appears as a square for u?

Rod Simpson: I have a square also, I thought it was chat jargon

caroline: sorry - not your response - on Kates reponse underneath - it has it (a square box)s

Rod Simpson: Anyway, I must shoot soon (not literally) its been a pleasure talking

jane: lol

caroline: rod - any feedback before you go

Rod Simpson: Its been rewarding and given me the opportunity to ask a few questions and gain an immediate response, not sure where the square came into it though

caroline: ok - must go also - bye for now - Kate is ok to go?

Kate from x.x.x.146 joined the chat 15 seconds ago

Rod Simpson: Kate, can I be excused from class?

caroline: Kate - when did you leave the room?

Kate: Sorry, I got bumped out. Yes you can all be excused. I think it's been a great chat and I've enjoyed getting to know you all.

jane: Bye everyone - have a good day and hope to speak with you all soon

Rod Simpson: Bye all enjoyed the chat

Kate: I'll email out a lof of the chat tonight. Don't forget to write your reports for the second part of this activity.

jane: ok - thanks

caroline: ditto - speak soon - Kate I will forward part one of activity 2 - which I thought deadline was later than Sunday

Rod Simpson from x.x.x.187 left the chat 2 minutes ago

Kate: That's fine, Caroline.

Kate: Bye everyone.

Kate from x.x.x.146 left the chat 9 seconds ago
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Activity 2.2 E-tutor skills document
o Insert a copy of the document examining e-tutor skills that you submitted for activity 2.2 

o Including tutor feedback is optional.

Activity 2.2b – Qualities and Skills
During the chat a number of qualities and skills were identified that are needed as an e-tutor:




1. Learning background




2. IT operating skills




4. Good online communication skills




5. Good organisational skills




6. Clear regular feedback and deadlines




7. Flexible working hours




8. Positive 




9. Pro active




10. Understand the needs of the learner




11. Assertive

A combination of all the above are crucial to a role as an e-tutor, however if I were too choose the most crucial they would be good communication skills and learning background.

I believe I meet the above requirements as I have been involved with teaching for over 15 years and am mid way through the City & Guilds adult teaching certificate 7407. Within that course I have learned many aspects of a learners needs and also touched on e-learning. 

In addition I am computer literate and have built a number of websites including the Royal Artillery site.  

I don’t believe I have a skills gap but do have inflexible working hours, which will need to be taken into consideration by the organisation prior to piloting the online elements of a course.
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Activity 2.3 Case studies
o Insert your individual contribution(s) to all Case Study discussions for activity 2.3 as well as the final summaries. 

o Please indicate clearly the authors of all summaries. 

o Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.

o Including tutor feedback is optional.
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My contributions - black
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Tutor – red

Case Study 1 – Led by me
Hi all

Hope you all had a good Easter break

As you are aware I will lead on case study 1

In order to get the ball rolling I would like to answer the questions in a logical order, firstly by identifying the problems or issues created by long posts, secondly to identify the processes and policies that should be in place and lastly the response of the e-tutor.

Therefore I will start by identifying one of the issues of long posts:

Long posts may create confusion as they often ask a number of questions that require a number of answers from the tutor or other students.

Can you identify any other issues of long posts?

Show parent | Reply 

Hi Rod,

I think another issue is the longer the post the less likely someone is to read it. What does everyone else think?

Regards

Jane

I agree Jane - bite sized chunks are better to read.

Another issue with a single posting which is lengthy, is that it is one person's opinion only and does not encourage other people's views.  Inputs from a range of different people encourages discussion and diversity.

Jane & Moira

Its good to see the quick responses 

I agree with both of your comments Bite size junks are more appropriate and long posts may be ignored.

Single questions in a post are probably better than multiple questions as it would keep the replies in order and logical.

Do you think long posts would encourage long post reply?

That's a difficult one Rod...I think it could go either way.  It would depend upon whether the posting was requesting replies or opinions in which case the reply could be equally long.

On the other hand, the posting could be so long that the person replying may feel daunted or may have lost interest to make a full response and would maybe go for the "I agree" for speed.

 Also if it is a long post - the individual may have covered absolutely everything not allowing anyone else to contribute and only allowing individuals to agree.

However on the other hand this may be a good start for discussions and if lots of items are discussed it could allow other threads to start.

However must agree small chunks are easier to read and less likely to become dull and boring!!

Thank you for your posts, I think they are all good points and believe the tutor would need to keep an eye on the threads to ensure all contribute, it is important to maintain equality and minimise the chance of discrimination against those that are less likely to place a post.

We all agree that long posts may create a number of issues.

I understand Scott is away until later in the month but would be interested to hear Richard and Tony's views?

Caroline, Jane, Moira, moving one stage further 

What processes and policies need to be in place to minimise the likelihood of the problem arising?

One option could be when setting policy/process is to ensure individuals only raise one or two points during a forum allowing all active participants to make valuable contributions.  Stating that if individual do have further comments/points to raise they state they have further comments however they don't make these contributions until everyone has had the opportunity to express their views.  If by this point, their points weren't addressed they can then again make their comments at the end of the forum however again by only raising one or two points.

Also maybe keep each posting to a maximum of 50 - 75 words.

Tutor comments: A great discussion so far. Good work Rod and to Caroline, Moira and Jane for some insightful contributions.

Do you think the content and design of the activity or discussion brief can help prevent long postings?

Yes I do think that the content and design can help prevent long postings. Phrasiology and terminology has been mentioned,... I also think that the design of the site can influence. Perhaps a good example of this is the limit to 500KB that is put on these postings in this task!.Although more than adequate it is an example of limitation/control. If this was more limited it would act as automated control.Perhaps also the design and size of 'boxing' can make the student feel that there answers need to be limited.

However I feel that the way questions or tasks are phrased is possibly the most effective?

I do think the content & design can help prevent longer postings e.g. discussing one or two points only. If the discussion topic is complex with many points this can encourage longer posts. I also agree that limiting the posts by a number of words or size also helps.

Thank you for keeping the case study chat going!

You have naturally progressed to the last topic of this discussion, therefore would like to hear your views on the tutors response to long or innaproriate posts?

I think it is important that the tutor uses their discretion re. a long posting, as it may be a one-off.  Subtle hints to the 'offender' might do the trick , but it may have to be spelt out if it continues, with the tutor needing to contact the learner directly to explain the problems that this creates.

Rod’s Conclusions
The discussion addressed a number of possible issues within an online chat environment and the policies that should be in place to reduce the chances of long or inappropriate posts. In addition we discussed how an e-tutor should respond if such a problem did arise. The list below is a summary of the issues surrounding long posts:

They are less likely to be read 

They may create confusion as a number of points can be raised 

They may require a number of responses 

They tend to be an individuals opinion and may not encourage other people's responses 

They may not promote equality and diversity 

They may discourage a reply

In order to discourage students from placing long posts, policies and procedures should be designed into the course. Learners should be encouraged to read the policies and procedures prior to online discussion commencing.

Prevention procedures

Students should raise only one point per post or one idea per person 

Students should be made aware of the issues of long posts 

A filter system may be necessary (depending on the organisation)

E-tutor responses

It is important that the tutor uses discretion when approaching a student that places long or inappropriate posts. Initially the subtle hints should be made to the offender but spelt out if it continues. If the person persists then the tutor may need to contact the learner directly to explain the problems that this creates.  

In summary an organisation using online chat should ensure that policies and procedures are in place that the student should read prior to participating in any discussion.

Thank you all for participating in this discussion.
Hi all,

Thanks to you all for an interesting and considered discussion on the first Case Study and for Rod's summary. I feel you have considered the key points that the case study raises and that you have all participated well in the collaborative process.

You all recognised that long posts in an online discussion can be detrimental to the dynamics of the discussion and should be discouraged. This can be done through prevention - specifying length of contribution or number of points to be raised, clear discussion briefs, activities that make it hard for everything to be said in one posting, strong leadership or discussion facilitation, experience through early collaborative tasks such as icebreakers, discussion of 'ground rules' early on, clear guidance on net etiquette etc.

Once the problem has occurred, the tutor or discussion facilitator needs to intervene with tact and sensitivity (as you recognised) and always constructively, and should contact the individual privately. I think it could also be helpful for the facilitator/tutor to summarise the long posting and pose some follow on questions to help the discussion progress or, if necessary, remove the posting and ask the individual to resubmit it.

Thanks everyone for a great discussion and thanks again to Rod for leading so well. Did you find the online facilitation process interesting, Rod?

Well done, all.

regards,

Kate
Hi all

I would like to take this opportunity to thank you all for participating in this chat. Although I have used 'chat rooms' on a number of occasions directing the chat takes a different set of skills.

A number of valid points were raised that encouraged valued replies thus retaining continuity in the subject. I believe you are motivated learners who are keen to engage in the online activities, I would be interested to facilitate a chat with students that are not as keen to participate.

Overall the learning set participated well and was able to identify a number of issues. 

I enjoyed collaborating and leading on the discussion points; it was a new learning experience for me and hope that you all learned something from it. 

Thank you all for participating

 Case Study 2
Moira

A tutor that sets ground rules prior to any online discussion would reduce the chances of inapropriate posts, for example: the students should be told to read and adhere to equality and diversity rules prior to an online discussion.

I agree with Rod that ground rules should be set however anyone making derogatory, sexist or unethical comments or suggestions to forums it will be agreed prior to the forums beginning that this will not be tolerated and participants will be spoken to individually and their comments will be removed from the forum. 

Hi Everyone,

I agree with Rod and Caroline's suggesstions. Depending on the audience it may be prudent to include a short "equal ops/ethics" module at the start of the programme which discusses acceptable/unacceptable behaviour/language, especially if the participants span cultures and languages.
As you may expect the MOD has strong guidlines on releasing information to the public, within the Army Portal the posts appear 24 hours later, this allows a moderator to asses their credibility and ensure no one brings the Army into disripute or posts classified information.

This 24 hour cycle obviously slows posts down, its not an ideal solution but one that must be in place to maintain security.
Moira’s  Conclusions

The increase in electronic communication has lead to the development of many processes and policies to prevent inappropriate use of this medium but not many organisations (from our learning set) have included e-learning environments within this.  The following points represent our views on the types of processes and policies that could be used.

Introduce a vetting process (tutor or other as moderator) - causes delays in communication though.

Have an acceptable use policy establishing ground rules prior to discussions - get all learners to agree to this.

Ensure that policies describe the action that may be taken if a learner does not adhere to these - link to disciplinary process.

Consider focusing one of the online modules on a policy issue (Equal Opportunities in our example).

Use a filter system to prevent inappropriate language (limited to words only unless technology is more sophisticated).

In relation to tutor action the following summarises our thoughts.

Contact the learner individually (perhaps via email with the option to discuss verbally as appropriate).

Establish if there are any underlying issues that the learner has which might explain their behaviour (relies on tutor's knowledge of the person to know what might be out of character).

Make the individual aware of relevant policies and actions that can be taken.

Remind the group (timing is important) of guidelines of using the environment to prevent further occurrences.

Where appropriate, remove inappropriate postings from forum.

Connected to all of the above points, is the need for us to be sensitive to cultural differences particularly if operating within an international context; to appreciate the limitations of non face to face contact re. body language and misunderstandings that can occur, and most importantly to treat all fairly and consistently.

Thank you all for contributing to this discussion, I have enjoyed reading your comments and feel that we have covered some interesting ground. Have a relaxing bank holiday weekend all.

Moira 

Thanks everyone for a great collaborative exercise. This isn't an easy topic to tackle as there are no simple solutions but I feel you have all done well to consider many different approaches. Moira's summary is good as it encapsulates the main points raised.

I think this one has some important issues bound up in it, such as:

- how do you prevent unacceptable behaviour online?

- once it has occurred, how do you deal with it?

Regarding the first point, I agree that clear etiquette guidelines should be laid out at the start of the course and that learners should be made aware of their responsibility to follow and encourage them. They should understand that the online forum is no different than a conference or class room and that their contributions can be monitored and recorded.

Regarding the second point it's important to approach this issue sensitively. Contact the individual(s) involved and see if there are any underlying issues. Make sure you follow the guidelines set by your employer/college as to how to deal with offensive behaviour. Show support to all your learners and try to stay objective and clear. It would also be appropriate to remind learners of their responsibilities online and it could be turned into a learning experience by opening up a discussion on discrimination in an online context.

Thanks everyone. I hope this has given you food for thought. Well done everyone and especially to Moira for leading the activity so well. Did you find it different from leading a discussion face-to-face, Moira?

regards,

Kate 

Activity 2.4 Recognising difference
o Insert your description of a learner activity for activity 2.4. 

o Including tutor feedback is optional.

E- Learning Resources & Learning Styles

Part of my current role as an Instructional Designer involves identifying, selecting and implementing traditional and ‘E’ resources for course training plans which include methods and media analysis, the systematic approach to selecting the correct resources that facilitate learning. These course training plans are used by instructors for external courses. The courses are both theory and practical based with the majority practical, therefore the correct selection of aids is essential so as not to confuse the young learners in the initial stages of their career development.

Each lesson that is based upon a specific training objective, they may be skills or theory based or a combination of both. The aids to support learning are selected and placed on compact disks; this media includes Computer based training that is used as part of the pr-learning before the students arrive for instruction. This ensures the students arrive at a similar standard. The CBT is an aid to pr-learning however it is dependent upon whether the student has completed the package, it is all to common for students to arrive without carrying out the CBT. Support from Senior Officers is required to encourage students to complete the package. Commanding Officers must now sign an annex that states the student has completed the pre-learning CBT. Although CBT pre-learning is a valuable aid, it does not allow me as an instructor to assess a learner’s style or ascertain whether a student has any learning difficulties. Therefore the Training and Development Team now send a course directive which the Officer reads and complies with prior to handing the CBT to the student. It is in place to assist them identify whether a student has learning difficulties during a pre-learning package interview. At that point any learning difficulties are identified and dealt with in unit by the training staff, this ensures equality is maintained across the board. The CBT is created by the graphics section based within the Directorate Royal Artillery. Due to them not being subject matter experts or course designers it is imperative that I am present during the design of any CBT to ensure the training is at the right level for the first stage of their career. There are a number of aspects that must be considered during the process; it must follow a logical sequence of learning, it must be interesting, it must meet the objectives and the material must be relevant to the learning outcome. Although there are a number of disadvantages of CBT there are an equal amount of advantages; the student can learn at their own pace, they can revisit stages if they did not understand on the first run through, it is expensive to design but inexpensive in through life costs.

Different learning styles are accommodated within military online courses using a variety of techniques including an online learning styles questionnaire; within the questionnaire we are able to identify the type of learner and the methods and media that is suitable to their needs.  The vast majority of soldier’s learning styles lie within the psychomotor domain due to the majority of their training being skills based. 

The learning domains assist in identifying learning strategies for blended delivery. The majority of soldiers lie within the psychomotor domain therefore learn better with an interactive approach. Consequently the delivery of E-Learning materials for soldier training contains a number of interactive activities, including online simulation.

Within the delivery of E materials I attempt to cover the spectrum of learning styles. Visual learners are catered for via the use of graphics based text as they show rather than tell. Flash animations are a good learning medium for kinesthetic learners as they prefer to make the relationship between the interaction and the message being portrayed. Auditory learners prefer to communicate and brainstorm therefore chat rooms are a good learning medium for them.

Those that lie within the cognitive or affective domain are also considered for example: Explanations that encourage the student to think and reflect on the subject being taught. 

 In my experience soldiers learn better when active, participatory E learning is delivered, “I hear and forget; I see and I remember” There are many different factors that can influence the selection of the technique for imparting online knowledge and motivate soldiers. Mental, physical skills, attitudes and the instructional methods are selected in a systematic way (Defence Systems Approach to Training, Section 3 page 35 May 04 - Director General Training and Education.) This process ensures that knowledge is imparted to the students in a form that they can cope with i.e. the teaching level is adjusted to suit the individual and information should not be at a level that they cannot comprehend, nor should it be at a level which will patronize the students. During the design stages I answer the following questions, 'What is their literacy level?' and 'What is the most appropriate teaching method?' The answers assist me in assessing the level at which I 'pitch' the online environment. Group interaction is used during delivery as it facilitates memory retention. 

Resources for theory based lessons are selected depending on the subject being taught, they include lectures, tutorials, discussion or a combination of these. There are a number of factors that influence the selection for imparting knowledge, mental physical skills and attitudes are all considered.  Enabling objectives and Knowledge skills and attitudes worksheets, instructional scalars are used to assist me in the strategy that I will adopt to deliver a particular subject.  
Wherever possible E aids are selected that are focused upon the learner rather than the deliverer, a learner focused aid encourages information retention and is best suited to long term objectives and involves the student during the teaching process.

Rod,

Thanks for adding to this so promptly. You have shown a good 

understanding of your learners, learning styles and how these can be recognised 

and accommodated through e-learning.

I understand also that it's not always possible or feasible to suit 

everyone and you may find you need to choose a basic method that suits the 

majority. You could integrate a system that recognises those who are 

struggling (ongoing formative assessment, learner feedback or 

self-assessment) and a programme to help them through individual coaching or 

mentoring, if this is more feasible.

Well done, Rod.

regards,

Kate
Rod,

Just a note to let you know that you have successfully completed Theme 

2. I am very happy with your progress throughout the unit and feel you 

have contributed consistently to a high standard and have participated 

well within group work. Your contribution to activity 2.4 stood out to 

me as being of a particularly high standard.

Your facilitation of the case study discussion for activity 2.3 was 

good as you lead strongly and encouraged contributions from everyone. Your 

summary was comprehensive and showed you had taken notice of what 

others had contributed.

I'm enjoying working with you and look forward to Theme 3. Your 

bridging activity should be completed and sent to me as soon as you can.

regards,

Kate

Back to Grid
Activity 3.1 Delivery choices
o Insert your report comparing describing and justifying your delivery choice for activity 3.1. 

o Including tutor feedback is optional.

Back to Grid
Rod,

Thanks for this. You've made some good points and have met the brief of 

the activity  by clearly describing learning aims, presenting a 

realistic model for delivery with a justification for your choice and 

recognising some key barriers you might encounter.

I can see how a blended delivery model would suit this particular 

module as it would retain some flexibility for soldiers whilst also allowing 

practical training and assessment. I think it's an appropriate model 

for your target group as well as for the course content and it will 

enable the learning aims to be met.

I can see a key difficulty with your particular course and learner 

situation is the potentially fragmented nature of the learner's online 

experience. Learning completely independently online (e.g. with tutor 

support but not necessarily in parallel with other learners) gives the 

greatest flexibility and would accommodate soldiers being deployed overseas 

or on different schedules and shifts at home. It is the most isolating 

model for learning, though, and it can be hard to maintain motivation 

unless there are other key incentives (work requirements, limited and 

inflexible deadlines).

You could include less structured peer interaction - discussion forums 

to be accessed at any time, chats arranged ad hoc depending on 

participants - though this can stand and fall by the motivation of the tutor 

and the ability of the learners to keep an online momentum going. 

Discussion forums won't be used if they aren't regularly active and this is 

best done through structure and clear requirements for participation over 

certain periods of time (which of course decreases flexibility of 

access).

I think the key is finding the right balance and having flexibility but 

with a clear underlying structure so that the learner keeps a sense of 

how they should be progressing.

Well done, Rod.

regards,

Kate

Activity 3.2 Evaluating websites (1)
o Insert your individual contribution(s) to the evaluating websites discussion for activity 3.2 as well as the final checklist agreed upon by your learning set. 

o Please indicate clearly the author of the final list.

o Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.
o Insert your website evaluation checklist comparing 

o Including tutor feedback is optional.

Back to Grid
Scott led the discussion & wrote the final list

Hi All

I have enclosed a website which is of interest to me.  But what do we fell are the key things for a good E-learning package?

http://www.cbot.com/cbot/pub/page/0,3181,492,00.html

I will start things off with Good Visual appeal?

Scott 

Re: Evaluating Websites

by Kate Butler - Thursday, 18 May 2006, 03:12 AM 

Hi all,

A good discussion so far.

I think you've made some good points about accessibility, focussing on appropriate colour and font. I agree that many of the accessibility-assessment websites can be confusing in the amount of technical detail they go into. A couple of the key ones are:

- font/colour/backgrounds that can be changed by the user (try changing font size when you visit a website - usually by going to your View menu and selecting Text Size or to Make Text Bigger). Someone with dyslexia or visual impairment, say, can then set in their browser for all websites to display with a particular size, style and colour of font against a particular coloured background. Have you ever tried this, Scott?

- Not using images only for anything essential so that someone using a text reader can make sense of the site and navigate it. This means having an ALT text tag for every image.

Although I think visuals are important in grabbing a user's attention, the most important thing for me is that the website works as it should and that I can navigate around it without getting lost. What aspects do you think add to a site's usability?

Re: Evaluating Websites

by Rodney Simpson - Thursday, 18 May 2006, 02:02 PM 

Hi All

Reference your last point Scott, too much information on the index page can be confusing, short paragraphs are better and hyper links out to different pages within the site if more information is required.

In addition paragraphs should have a space between each one as it is easier to read. 

Web developers are guilty of placing too much information on the opening page as the more they can mention 'key words' the higher their placement in the search engines. 

Good for promotion but not necessarily good for the readers?

Show parent | Reply 

Re: Evaluating Websites

by scott craig - Thursday, 18 May 2006, 03:10 PM 

Hi Rod

Rod has made in my opinion anextremely good point in that Too Much is not always good.  Making things simple forthe likes of me makes it better to understand.  

A perfect example for me would be actually the CIPD course we are on it has lots of different sections and I can sometimes get confused as to where I should be and what I should be doing.  Any thoughts on that?

Re: Evaluating Websites

by Rodney Simpson - Thursday, 18 May 2006, 08:23 PM 

Hi all

Reference conventions I believe a website should have a template page that is used for the majority of the site i.e. the hyperlinks should be the same on each page for ease of navigation back and forth. 

If the designer changes the location of hyper links, it creates confusion as the visitor automatically looks at the same area for navigation as they move from page to page. 

Be aware of using FLASH or other plug-ins as many public sector organisations have plug in restrictions

Web site navigation should follow the KISS principle - keep it simple stupid - easy forward easy back?

Show parent | Reply 

Re: Evaluating Websites

by Rodney Simpson - Tuesday, 23 May 2006, 02:04 PM 

I agree with the comments above, in addition to the content the site should load quickly with a standard dial up connection as there is nothing worse than waiting for images or pages to open - it is demolorising for the learner and can more than double the amount of time required online (some people still use 'pay per minute dial up'

Text should not be placed on images as it is difficult to define once printed and difficult to read within a site. 

Text should not be placed in columns as it confuses the eye, which makes it more difficult for those with learning difficulties.

Show parent | Reply 

Re: Evaluating Websites

by Rodney Simpson - Tuesday, 23 May 2006, 02:05 PM 

I agree with the comments above, in addition to the content the site should load quickly with a standard dial up connection as there is nothing worse than waiting for images or pages to open - it is demolorising for the learner and can more than double the amount of time required online (some people still use 'pay per minute dial up'

Text should not be placed on images as it is difficult to define once printed and difficult to read within a site. 

Text should not be placed in columns as it confuses the eye, which makes it more difficult for those with learning difficulties.

Show parent | Reply 

Re: Evaluating Websites

by scott craig - Tuesday, 23 May 2006, 03:06 PM 

Evaluating_Websites_Forum_Summary.doc

Evaluating Websites Final List – compiled by Scot
2006-05-23

Good Morning all 
Firstly I would like to thank everybody for there input in making this forum successful.  The subject was slightly different in as much as there were lots of different views from different types of learner.  Hopefully I have covered all the more important parts of our discussion in the following points.

If I were to put them in order of importance

1.         Opening screen has to be both Appealing and Informative

Easy to Navigate

Colours and Contrast

Audio Links (for visually impaired)

Simple instructions e.g:- Plain Language

All Links in separate section

Help function and Key Word Search Tool

List of contents alphabetically?

Keep it upto date

Home button if lost

Printable content.(Black and White)

Match the content to potential Audience. 

In Summing up I think that a website needs to be Simple informative and easy to navigate.  You need to make sure special features are available for the different types of learner with special needs.  When looking at different sites it would appear that web design even now does not always adhere to these simple rules.

Tutors reply

Re: Evaluating Websites

by Kate Butler - Thursday, 25 May 2006, 02:59 PM 

Scott and all,

Thanks for putting together the summary of this discussion and for leading this task. I think you all participated really well and there seems to be a lot of agreement between you as to what makes a good website. I feel you have covered the main issues which I would say include:

- accessibility and usability (ease of download and navigation, access across browsers and systems, clear structure, links to home page, purposeful use of graphics, sound, frames, plug-ins etc) 

- quality of information (authenticity, depth, range, validity, currency, contact details, reliability)

- accessibility to those with different abilities (ease of use for those with vision and hearing impairments, ability to enlarge text size, layout that text readers can use, alt tags for graphics, sound files where possible etc).

I think nearly all of your points are easy to evaluate though it might have helped to include some of the more specific points raised about accessibility as you will need to use this list to evaluate a website. I agree that the points you've come up with need to be taken into context with the perceived purpose of the web site and your idea of its intended audience.

Well done.

regards,

Kate 

Show parent | Reply 

Activity 3.2 Evaluating websites (2)
o Insert your completed website evaluation checklist for activity 3.2 

o Including tutor feedback is optional.
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Evaluating the British Army Website

The website chosen for evaluation is based upon the British Army. The assessment is based upon the evaluation check list that was created from the discussion.
1. Opening screen has to be both Appealing and Informative

The index page opens quickly and is visually appealing; it contains the right amount of text and is relevant to the site.

2. Easy to Navigate

Each page contains a return link to the home page. It is fairly simple to navigate however there are a number of hyper links out to external websites. These external websites do not all contain a link to the British Army site, making navigation a little confusing.
3.
Colours and Contrast
The dark jpeg image is visually appealing; some users may find the yellow text on dark red difficult to read.
4.
Audio Links (for visually impaired)

I was not able to find any audio links within the site
5. Simple instructions e.g.:- Plain Language

There are a number of abbreviations that are not known outside of the military environment which makes reading more difficult for civilian personnel.
6.
All Links in separate section
The links are clear to follow; some do lead outside of the main web site without the visitor being aware.
7.
Help function and Key Word Search Tool

There is no search facility within the site.
8.
List of contents alphabetically?
There is no alphabetical contents list
9.
Keep it up to date

The site is up to date, there is a designer employed full time to keep the site up to date.
10.
Home button if lost

The pages I visited have an index button
11.
Printable content. (Black and White)
There is a print button which allowing a printer friendly function and is easily identifiable for those with difficulties.
12.
Match the content to potential Audience. 

The content is suitable to the audience; the majority of visitors to the site are civilian personnel looking for a career in the forces.
Activity 3.3 Exploring Moodle
o At the end of the online module insert your Moodle skills checklist, showing which skills you have achieved by the end of the course (you are only expected to have achieved those skills necessary to complete module activities)

The resources I have used within moodle have been highlighted in green.

MOODLE SKILLS CHECKLIST

Introductory skills
It is useful to be able to:

· Access own course 

· Access Moodle Help information

· Edit own course settings (access from Administration block on lefthand)

· Turn editing on/off (this is a button near the top right hand of the screen which toggles on and off)

· Insert a label (this adds information in the topic/weekly boxes)

· Compose a simple webpage which includes:

· A heading

· Text

· Different font types, colour and sizes

· Bullet points and numbers

· A smiley

· Add a link to an external website

· Upload and add a link to a file (for example a word document

· Manage blocks 

· Add block

· Move block

· Remove block

· Manage Resources and Activities

· Delete, indent, move, hide/show, edit

· Add blocks to course

Intermediate skills

It is useful to be able to:

· Use the Forum Module

· Create a new forum

· Add a new topic

· Use the Glossary Module

· Create a new forum

· Add some Glossary items

· Use the Book Module

· Create a new book

· Add numbered chapters and sub-chapters
· Use the Assignment Module

· Create three different assignment types
· Give students access to Moodle

· By creating and circulating an enrolment key

· By giving learners individual access

· Use the Tracking facilities within Moodle

Advanced skills
It is useful to be able to:

· Use the Quiz module

· Create a quiz

· Create several question types

· Add questions to the quiz module

· Use other relevant Modules

Rod,

Thanks for letting me know that you've explored your Moodle and made 

some changes. I can see that you've met the requirements of the activity 

by editing the course settings and adding a label.

Have you used Moodle before with tutor privileges? What did you think 

of it, especially in terms of it's ease of use and flexibility? Can you 

see the MoD using something like this for course delivery?

regards,

Kate

Back to Grid
Activity 4.1 A learner resource
o Insert a copy of your learner resource for activity 4.1 

o As file size may become a problem with graphics in Rich Text Formatted files, you will need to do one of the following

o Make sure your activity 4.1 is in Word format before Inserting.

o Save your portfolio in Word format after making sure your tutor can read that format.

o If you have to use Rich Text Format, save in Rich Text Format but copy and paste the text only of your worksheet into this section and then insert or copy and paste in at least one graphic (checking on file size increases). If you choose this option, make a note here that you have done so.

o If you have to use Rich Text Format, save in Rich Text Format but leave out ALL graphics. If you choose this option, make a note here that you have done so.
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AS 90 Techinical Data Worksheet
The AS90 was first used in combat during the Gulf war in 1991, a total of 4700 rounds of live ammunition was used to defeat Saddam Hussein’s Elite Guard. The AS90 is fitted with a 155mm, 39 or 52 calibre gun barrel. In trials, two AS90 howitzers were able to deliver a total payload of 261kg onto a single target in less than 10 seconds. An automated loading system enables the gun to fire with a burst rate of 3 rounds in under 10 seconds, an intense rate of 6 rounds per minute in three minutes and a sustained rate of 2 rounds per minute. It is said to be the British Army’s battle winning asset!

Characteristics of the AS 90 Field Howitzer
[image: image22.jpg]
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M107/L21 PROJECTILE

The Projectiles Come on wooden pallets 

which holds 8 M107/L21 shells

Can also come in a pallet of 20 

Each shell comes with a lifting plug and a 

driving band protector which is called a 

grommet

The shells are held together by metal 

bindings



The AS 90 has been used in all major conflicts since Gulf war 1. The power point slide below gives an overview of the packaging and characteristics of the M107 projectile.

[image: image1]
An overview of the gun and crew specifications?

Find out more:
The website of the armed forces:

http://www.armedforces.co.uk/army/listings/l0046.html
Models of the AS90

http://www.totalmodel.com/cgi-bin/rms/do/display.cgi?product-sku=trump_as90
The website for the defence industries

http://www.army-technology.com/projects/as90/specs.html
Activity
Confirm that you have successfully completed the overview by answering the individual online learning assessment. 

It should take you no more than 10 minutes to complete the activity.
Strike Level 2 Individual Research/Assesment

1. What is the length of the AS90 ? 

Ans: 

1. What is the maximum speed ? 

Ans: 

1. What is the calibre ? 

Ans: 

1. State the recoil length ? 

Ans:

1. What is the AS 90 rate of fire ? 

Ans:

1. State the maximum firing range of the AS 90 ? 

Ans: 

1. How many guns are currently in service? 

Ans: 

Rod,

Thanks for this. I evaluate this activity on a few different levels. 

The main criteria I use when giving feedback on this task are:

1) That you have handled the format of the document correctly including 

that:

- overall file size is manageable

- any images appear correctly

- I can open and view the document properly

2) That content is clear, relevant and engaging for the reader

3) The assessment task is relevant and clearly described

4) That copyright issues have been acknowledged by proper referencing.

As an activity, this is great as it is clear, relevant and I feel you 

have met all the criteria I expect. The strong points of your worksheet 

are:

- your layout is good with clear sections and an introduction that 

neatly outlines the topic.

- your explanation of the topic is clear and the information you have 

included is interesting to read.

- your referencing is very clear and there is little ambiguity as to 

what is your original work and what is being quoted.

- your tone is engaging and inclusive.

- the assessment is clear and relevant to the information you have 

included.

- I think it's appropriate to provide links to further resources, 

allowing the learner to search further for information as well as check 

sources.

- the image you have included is relevant and is well placed toward the 

start of the document.

- your file size was good (a judicious use of graphics I think) - did 

you try saving it in RTF to see how much bigger the file size was (RTF 

enlarges the file size because it saves two versions of each image)? I 

tried it and it blew the size from 152KB to 850KB. This could be an 

issue to consider in a real situation as not all recipients would 

necessarily be able to read your Word formatted file. Some solutions would be to 

find a smaller image, lessen the resolution of the graphics or save as 

HTML or PDF.

Some suggestions for ways to add to your activity:

- your worksheet peters out a little at the end as it lacks a 

conclusion. Perhaps some final words about the task would have ended it more 

strongly.

I also liked how you had integrated a quiz into your Moodle and felt 

this would work even better than the assessment within the document as it 

could be automatically assessed and allow the learner to learn and 

improve. I didn't do too well at the quiz I'm afraid.

Well done, Rod.

regards,

Kate

Activity 4.2 E-activity design
o Insert your additional information sheet which you completed for activity 4.2
o Including tutor feedback is optional.
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Activity 4.2 E-activity design – Part 2

1. This document is designed to assist the person whose surname follows my own in the alphabet as per instructions for activity 4.2 E-activity design part 2.

 2. The audience this activity is designed for is the Artillery System of the 90s (AS90) Level 1 course. The students selected for the course have varying degrees of knowledge; the majority have basic military skills and an understanding of the gun.

3. The aim of part 1 is to introduce the students to the characteristics of the AS90 self propelled gun. The sections include a brief overview, technical data work sheet and a power point presentation on ammunition.

4. The target audience should have no major issues completing the task; students should be aware of the following requirements: 

a. A PC with the word programme loaded
b. A PC with the word programme loaded

c. Access to the internet

d. Students with learning difficulties have been considered during the design process, any further issues should be addressed to the directing staff.

5. The extension activity for learners who complete the module quickly: Locate 2 different websites containing information on the AS90 and place a link plus short comment within the web links section of the CBL.

6. The scaffolding activity is in place for those who have difficulty understanding the module; it consists of further reading within the following website: http://www.army-technology.com/projects/as90/
Rod,

I've had a look at the second component of your activity design and it

seems to meet the aims of this activity.

I feel that the extension activity may be too simple to really engage a

learner for long or be anything more than a quick search exercise.

Perhaps something that requires more considered thought or critical

thinking might be more engaging - a comparison with another similar

artillery system, identifying several pros and cons of the AS90 

perhaps.

The scaffolding activity is incorporated into the activity through the

links provided for further reading and this would be adequate.

I'm hoping that Richard will provide feedback for you soon.

You will need to provide feedback for Jane though she has not been

active lately and has yet to submit any Theme 4 work. If, when you

return from your business trip, her activity 4.2 is still not complete,

I can organise for you to evaluate someone else's.

regards,

Kate
Rod,

I've had a look at your activity for 4.2a in your Moodle and enjoyed 

reading through the Powerpoint presentation and completing the quiz.

I thought the PP presentation was well laid out and easy to read and it 

wasn't hard to absorb the information. I did notice that I remembered 

facts more clearly when there was an image to illustrate them and this 

might be something to keep in mind when expecting learners to memorise 

information. I admit to referring to the PP presentation when completing 

the quiz and this would have to be taken into account when giving 

weight to assessment results.

I look forward to reading your supporting document for activity 4.2b (I 

will do that over the next few days). Don't forget to give Richard 

access to your Moodle as a learner.

regards,

Kate

Activity 4.3 Giving feedback
o Insert a copy of the feedback email you sent about for activity 4.3 

o Including tutor feedback is optional.
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Hi Richard/Kate

I have carried out an evaluation of your online course and have the

following observations:

Evaluation of your online course

Richard the course structure looks good and is set in a logical order

that is easy to follow. 

The course is appropriate for delivering online and engaging for the

user. The Assignment activity for the 17 - 23 May based upon 'strokes',

it is engaging and appropriate to the course. The link to the external

site is appropriate in this instance and outlines the topic well, a 

good

reference which contains good quality information.

The 14 - 20 June activity based upon spinal injuries is engaging to the

learner. The text is appropriate to the course and the graphics are of

the correct size to allow a fast download.

The tone of the text is appropriate and engaging to the learner without

sounding too abrupt.

The assessment is clearly defined.

The file size of the word documents is good and should open fairly

quickly, even for learners that are using a slower dial up connection.

Suggestions that may aid the learners in their use of the course

I could not open the spinal unit worksheet on the module from the 10 -

16 May as I have not been given access. I suggest you give access to 

all

students prior to the course going live.

Due to not being able to open the spinal units worksheet I was unable 

to

carry out the spinal injury assignment.

I enjoyed the activity for strokes as the text was supported by good

graphics.

Overall I found your course interesting and engaging as a learner.

Well done

Regards

Rod 

Activity 4.4 Course outline
o Insert your course outline for activity 4.4. 

o Including tutor feedback is optional. 

Back to Grid
CERTIFICATE IN BLENDED LEARNING

Outline course design 

Please complete all four parts of this Proforma.  For some sections there are examples, taken from a CBL type course.  

Course Title:


AS90 Level 2 – Online module

1.  List below the learning outcomes for your course, and the assessment criteria for which show how each learning outcome will be met: (please add/delete rows as required).  You may have as many learning outcomes and assessment criteria as you need.  

Introduction

Course induction and pre course assessments (see section 2)

Revision on previous level of learning

1. Learning outcome: 

The learner will be able to state the organisation close support regiment

Assessment Criteria relating to learning outcome no. 1

1.1 State the organisation of own Battery 

1.2 State the organisation of own Regiment

2. Learning outcome:

The learner will be able to state the role of a close support Regiment

Assessment Criteria relating to learning outcome no. 2

2.1 Students are to state the role of a close support Regiment 

2.2 Students are to state the role of a close support Regiment

3. Learning outcome:

Outline the capability of own unit

Assessment Criteria relating to learning outcome no. 3

3.1 Students are to state the capability of own Battery

3.2 Students are to state the capability of own Regiment

4. Learning outcome:

State the basic construction procedures for field defences used on a gun position

Assessment Criteria relating to learning outcome no. 4

4.1 Students are to state the aim of digging

4.2 Students are to state the sequence of events

4.3 Work as a coherent group in digging a parapet

Continued on next page …..

2.  Give an indication of the content of your course, how it will be assessed, and how long each section will take.  Please add more sections as you need them.

Section title: Course induction

Summary of the content of this section:

Initial induction: Introduction to working online, including Health & safety, support and guidance and tutor introductions

Pre course study

Pre-assessment

Allocation of PDF gunnery publications

Introduction to online learning

How will this content be delivered:

Web pages describing the course overview, learning outcomes and support

Web page revision from the level 1 course

Power point revision from the level 1 course.

PDF Gunnery drill book revision

How will this section be assessed:

Students will be assessed using the level AS90 Level 1 summative written assessment which is a pre-requisite to the level 2 course. 

The pre-course assessment will consist of an online multiple choice assessment

The purpose of entry testing is to confirm that students are at least at the minimum standard of knowledge and skills required to start the course, and to help both the student and instructor recognise gaps in knowledge so that remedial action can be taken as soon as possible.  Entry tests only include skills or knowledge considered as critical underpinning to the achievement of the TOs being taught on the course

Time allowed for section:

10-15 days
Actual learning time:

Reading through course introduction: 1 hour

Reading AS90 L1 Drill book: 10 hours

Online assessment: 1 hour

Total: 12 hours

Section title: Organisation of a close support Regiment

Summary of the content of this section:

Introduction to Battery organisation

Introduction to Regimental organisation

How will this content be delivered:

Power point organizational charts 

Web pages on key personnel and Battery equipment holdings 

Links to Regimental web sites

How will this section be assessed:

Online quiz – Students are to fill in the missing words within an organizational chart 

Students are to demonstrate an understanding of key responsibilities within the boxes provided within the quiz

Time allowed for section:

5 days
Actual learning time:

4 hours

Section title: Role of a close support Regiment

Summary of the content of this section:

Introduction to the regimental role

Introduction to the Battery role:

Headquarters

Own Battery

Echelon

How will this content be delivered:

MPEG video of previous conflicts where the Battery has carried out its war fighting role

Animation of the AS90 capabilities and technical data

Online group discussion - students are to discuss the current environment and possible future ‘in role’ deployments.

How will this section be assessed:

The learning set is to compile a list of possible ‘in role’ future deployments

The report is to include the reasons why Artillery should or should not be used (taking collateral damage into consideration)

Time allowed for section:

5 days
Actual learning time:

4 hours

Section title: Unit capability

Summary of the content of this section:

Students are to be able to state the capability of the AS90

Students are to identify the capability of support weapon systems

How will this content be delivered:

Battlefield synopsis - animated overview 

Weapons effects MPEG video

Word document synopsis

Power point presentation

Group asynchronous discussion based upon capabilities and deployment options

How will this section be assessed:

Each student is to write a report based upon the outcomes of the discussion

Online technical data quiz

Time allowed for section:

5 days
Actual learning time:

5 hours

Section title: Field defences

Summary of the content of this section:

Students are to state the basic construction procedures of field defences

Aim of digging

Sequence of events

How will this content be delivered:

Stage one is the principles of field defences taught online:

Hyper links to web page principles

Stage 2 is a practical exercise carried out at the School of Artillery

Carried out in the field using an AS90 and allocated training area

How will this section be assessed:

Online principles quiz

Visual practical summative assessment of the completed field defence

Time allowed for section:

Online: 3 days

Face to face: 10 hours
Actual learning time:

Online: 3 hours

Face to face: 10 hours

Continued on next page …..

3.  Describe briefly how structure of the course, and how the learner will progress through it. For example does the learner have to complete all sections?  Does the learner have to do the sections in the order above? 

The learning outcomes within this course are progressive. Each online objective is to be completed prior to the student moving onto the next stage i.e. as the student progresses the next stage will take the student one stage further.

Stage 2 of field defences is carried out as a practical exercise at the School of Artillery. Training area is to be booked prior to the start of the course. 

A student will be deemed competent and ready to take the final summative assessment after completion of the face to face stage.

4.  How have you ensured that all the learning outcomes and assessment criteria have been met?  Are the assessment activities relevant, motivational, relevant?  Is there any aspect of your assessment strategy that you feel unsure about?

The assessment criteria for Royal Artillery training is driven by policy documents which ensure all objectives are assessed, the failure policy is stated within the document.

Due to a thorough Training Needs Analysis and course design process; all learning outcomes have been met for this level of training. Students that require further training or additional support will be identified during the early stages and any necessary changes implemented.

Key objectives have been identified and prioritised within the course design function of Difficulty, Importance and frequency analysis (DIF)

5.  Please include any brief explanatory notes which:  puts the course in context; identifies issues you feel unsure about; justifies choices you have made about such things as activities, collaboration.  These notes need be no more than 500 words.

GUNNER AS90 LEVEL 2

Aim

The aim of the course is to upgrade Gunner AS90 Level 1 qualified soldiers to Level 2.  Once qualified the soldier will be able to carry out the duties of all AS90 detachment members, less those of the Gun Controller and Detachment Commander.

Online modules

The online tutor is to ensure students read and understand online learning policy and procedures. All students are to complete the online activities, failure to complete will result in the student not completing that section of the course which will result in a fail (in accordance with pam 101

Collaboration

The course has been designed with the learner in mind; therefore a number of the stages require the student to interact with others and discuss various topics. This not only creates an effective learning environment but also encourages students to promulgate new ideas.

The course tutor is to ensure that each student is made available for the online collaborative activities. Commanding officers of students are to be made aware of the dates and timings of any synchronous activities and are to ensure students are made available to carry out these activities.

Joining Standards

Students attending the course must be in possession of the pre-course preparation certificate (Annex A) signed by their Battery Commander and themselves.  This states that the soldier meets the pre-requisites.

Training Objectives

TOs are intended to ensure uniformity of standards.  To this end each defines a Performance, the Conditions under which it is to be carried out and the Standards to be met.

TOs should be made available for all, so that everyone involved in the learning process understands exactly what is expected of the trainee.  A copy of the TOs is to be prominently displayed online in PDF format online and in the classroom for the face to face module.

The Training Gap (TG) is defined as the difference between the Operational Performance Standard (OPS) and the approved TOs; in simple terms, it is the difference between the training needed to “do the job” and the training provided.  Sometimes the conditions and standards required by the OPS cannot be replicated in training; the TG highlights these limitations.

The training gap for this course is as follows:

Students are not able to carry out the digging of field defences under battlefield conditions.

Conduct of Training

Online tutors are to ensure that all of the skills and information identified in the TOs are taught to students.  They are to maintain a record of student progression throughout the period of the course.

Risk Assessments

The course commander is required to ensure risk assessments are completed for both the online and face to face module prior to learning commencing to ensure instructors and trainees are made aware of potential risks based on training activities. 

Testing of Students

Testing is to be conducted in accordance with the Course Assessment Plan (CAP), RATDT Pamphlet 101 and the contents of the TOs. 

Course Reports

The OIC course is required to complete a report form for each student and to ensure that it is forwarded to the relevant unit or sub-unit.

All students are to be interviewed by the OIC at the beginning, during and at the end of the course, in order to identify their strengths, weaknesses and any learning difficulties. The interview may be conducted on line using the MOD E-Conferencing facility, synchronous chat or face to face.

RATDT will conduct external validation of this course.  Any amendments arising from such validations will be implemented as and when deemed necessary.

Extra evidence to support Assessment Criterion 6.1

Assessment criterion 6.1 “Participate actively in groupwork”

· Insert any evidence not included elsewhere of meeting this assessment criterion. Examples are:

· Interaction with your learning set related to group activities such as organising leaders, chat times, deadlines for activities.

· Transcripts of group chat sessions

· Any other evidence related to group activities.

· You may have sufficient evidence in your activity work of this assessment criterion. If so, adding supplementary evidence here is optional and simply an opportunity for you to show the breadth of your effort in peer interaction.

· If you do not have sufficient evidence of this criterion in your activity work, it is recommended that you insert supplementary evidence here.
· A suggestion is to include up to one or two substantial pieces of evidence from each Unit, rather than everything. 

· Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.
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	One learner started a discussion with such a long posting it left others with little to add. 

This case study should be discussed within your learning set. Your set should explore:

· What processes and policies need to be in place to minimise the likelihood of the problem arising 

· How an e-tutor should respond if such a problem did arise 

Your tutor will allocate the task of summarising the discussion to a member of the set

Reply


	


	Re: Case Study 1

by Rodney Simpson - Tuesday, 18 April 2006, 10:00 PM

	 
	Hi all

Hope you all had a good Easter break

As you are aware I will lead on case study 1

In order to get the ball rolling I would like to answer the questions in a logical order, firstly by identifying the problems or issues created by long posts, secondly to identify the processes and policies that should be in place and lastly the response of the e-tutor.

Therefore I will start by identifying one of the issues of long posts:

Long posts may create confusion as they often ask a number of questions that require a number of answers from the tutor or other students.

Can you identify any other issues of long posts?

Show parent | Reply


	


	Re: Case Study 1

by jane kaley - Wednesday, 19 April 2006, 05:36 PM

	 
	Hi Rod,

I think another issue is the longer the post the less likely someone is to read it. What does everyone else think?

Regards

Jane

Show parent | Reply


	


	Re: Case Study 1

by Moira Hiatt - Wednesday, 19 April 2006, 07:00 PM

	 
	I agree Jane - bite sized chunks are better to read.

Another issue with a single posting which is lengthy, is that it is one person's opinion only and does not encourage other people's views.  Inputs from a range of different people encourages discussion and diversity.

Show parent | Reply


	


	Re: Case Study 1

by Rodney Simpson - Wednesday, 19 April 2006, 07:29 PM

	 
	Jane & Moira

Its good to see the quick responses 

I agree with both of your comments Bite size junks are more appropriate and long posts may be ignored.

Single questions in a post are probably better than multiple questions as it would keep the replies in order and logical.

Do you think long posts would encourage long post reply?

Show parent | Reply


	


	Re: Case Study 1

by Moira Hiatt - Thursday, 20 April 2006, 06:32 PM

	 
	That's a difficult one Rod...I think it could go either way.  It would depend upon whether the posting was requesting replies or opinions in which case the reply could be equally long.

On the other hand, the posting could be so long that the person replying may feel daunted or may have lost interest to make a full response and would maybe go for the "I agree" for speed.

Show parent | Reply

	


	Re: Case Study 1

by caroline bishop - Wednesday, 19 April 2006, 08:44 PM

	 
	Also if it is a long post - the individual may have covered absolutely everything not allowing anyone else to contribute and only allowing individuals to agree.

However on the other hand this may be a good start for discussions and if lots of items are discussed it could allow other threads to start.

However must agree small chunks are easier to read and less likely to become dull and boring!!

Caroline

Show parent | Reply


	


	Re: Case Study 1

by Rodney Simpson - Friday, 21 April 2006, 05:16 PM

	 
	Thank you for your posts, I think thay are all good points and believe the tutor would need to keep an eye on the threads to ensure all contribute, it is important to maintain equality and minimise the chance of discrimination against those that are less likely to place a post.

We all agree that long posts may create a number of issues.

I understand Scott is away until later in the month but would be interested to hear Richard and Tony's views?

Caroline, Jane, Moira, moving one stage further 

What processes and policies need to be in place to minimise the likelihood of the problem arising?
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	Re: Case Study 1

by caroline bishop - Saturday, 22 April 2006, 07:41 AM

	 
	One option could be when setting policy/process is to ensure individuals only raise one or two points during a forum allowing all active participants to make valuable contributions.  Stating that if individual do have further comments/points to raise they state they have further comments however they don't make these contributions until everyone has had the opportunity to express their views.  If by this point, their points weren't addressed they can then again make their comments at the end of the forum however again by only raising one or two points.

Also maybe keep each posting to a maximum of 50 - 75 words.
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	Re: Case Study 1

by Kate Butler - Saturday, 22 April 2006, 03:08 PM

	 
	A great discussion so far. Good work Rod and to Caroline, Moira and Jane for some insightful contributions.

regards,

Kate 

Show parent | Reply

	


	Re: Case Study 1

by Moira Hiatt - Monday, 24 April 2006, 02:58 PM

	 
	As Caroline suggests, I also think it is very useful to indicate how long a posting should be for the person posting as well as for others.

The terminology you use can help too... eg "Can I have one idea from each person".  This encourages others to contribute and prevents all ideas being given in the one posting.

Show parent | Reply

	


	Re: Case Study 1

by Richard Whickman - Monday, 24 April 2006, 06:17 PM

	 
	Hello Rod

Hello All

I agree that long postings are potentially counter-productive and may be a disincentive for the student to read and digest properly and also dicriminatory against the less willing student to participate. A policy or groundrule is potentially a good solution. I agree with Moria's point that there is also something in the way the question or task is phrased that the tutor could lead and shape the response.  

Show parent | Reply


	


	Re: Case Study 1

by Richard Whickman - Monday, 24 April 2006, 06:26 PM

	 
	Processes and Policies

I think the suggestion of limiting answers to a certain number of words is a good one. It is also a good idea to have a section at the end of the session or forum that allows for expansion of ideas or gives the opportunity for the student say anything that is not said. Perhaps to have a 'parked idea/issue' element to the forum, such as used in traditional delivery where these items can be recorded, carrid forward as appropriate. 
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	Re: Case Study 1

by Kate Butler - Wednesday, 26 April 2006, 03:19 PM

	 
	Hi all,

Do you think the content and design of the activity or discussion brief can help prevent long postings?

regards,

Kate 
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	Re: Case Study 1

by Richard Whickman - Wednesday, 26 April 2006, 05:32 PM

	 
	Kate

Yes I do think that the content and design can help prevent long postings. Phrasiology and terminology has been mentioned,... I also think that the design of the site can influence. Perhaps a good example of this is the limit to 500KB that is put on these postings in this task!.Although more than adequate it is an example of limitation/control. If this was more limited it would act as automated control.Perhaps also the design and size of 'boxing' can make the student feel that there answers need to be limited.

However I feel that the way questions or tasks are phrased is possibly the most effective?
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	Re: Case Study 1

by jane kaley - Friday, 28 April 2006, 10:50 AM

	 
	Hi All,

I do think the content & design can help prevent longer postings e.g. discussing one or two points only. If the discussion topic is complex with many points this can encourage longer posts. I also agree that limiting the posts by a number of words or size also helps.

Regards  
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	Re: Case Study 1

by Rodney Simpson - Friday, 28 April 2006, 05:46 PM

	 
	Hi all

Firstly I appologise for not replying to the posts in the last 4 days, I was rushed away on MOD business at a moments notice.

Thank you for keeping the case study chat going!

You have naturally progressed to the last topic of this discussion, therefore would like to hear your views on the tutors response to long or innaproriate posts?
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	Re: Case Study 1

by Moira Hiatt - Friday, 28 April 2006, 06:14 PM

	 
	I think it is important that the tutor uses their discretion re. a long posting, as it may be a one-off.  Subtle hints to the 'offender' might do the trick , but it may have to be spelt out if it continues, with the tutor needing to contact the learner directly to explain the problems that this creates.
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	Re: Case Study 1

by Rodney Simpson - Monday, 1 May 2006, 05:32 PM

	 
	Conclusion 

The discussion addressed a number of possible issues within an online chat environment and the policies that should be in place to reduce the chances of long or inappropriate posts. In addition we discussed how an e-tutor should respond if such a problem did arise. The list below is a summary of the issues surrounding long posts: 

· They are less likely to be read 

· They may create confusion as a number of points can be raised 

· They may require a number of responses 

· They tend to be an individuals opinion and may not encourage other people's responses 

· They may not promote equality and diversity 

· They may discourage a reply 

In order to discourage students from placing long posts, policies and procedures should be designed into the course. Learners should be encouraged to read the policies and procedures prior to online discussion commencing. 

Prevention procedures 

· Students should raise only one point per post or one idea per person 

· Students should be made aware of the issues of long posts 

· A filter system may be necessary (depending on the organisation) 

E-tutor responses 

It is important that the tutor uses discretion when approaching a student that places long or inappropriate posts. Initially the subtle hints should be made to the offender but spelt out if it continues. If the person persists then the tutor may need to contact the learner directly to explain the problems that this creates.  

In summary an organisation using online chat should ensure that policies and procedures are in place that the student should read prior to participating in any discussion. 

Thank you all for participating in this discussion. 
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	Re: Case Study 1

by Kate Butler - Wednesday, 3 May 2006, 03:59 AM

	 
	Hi all,

Thanks to you all for an interesting and considered discussion on the first Case Study and for Rod's summary. I feel you have considered the key points that the case study raises and that you have all participated well in the collaborative process.

You all recognised that long posts in an online discussion can be detrimental to the dynamics of the discussion and should be discouraged. This can be done through prevention - specifying length of contribution or number of points to be raised, clear discussion briefs, activities that make it hard for everything to be said in one posting, strong leadership or discussion facilitation, experience through early collaborative tasks such as icebreakers, discussion of 'ground rules' early on, clear guidance on net etiquette etc.

Once the problem has occurred, the tutor or discussion facilitator needs to intervene with tact and sensitivity (as you recognised) and always constructively, and should contact the individual privately. I think it could also be helpful for the facilitator/tutor to summarise the long posting and pose some follow on questions to help the discussion progress or, if necessary, remove the posting and ask the individual to resubmit it.

Thanks everyone for a great discussion and thanks again to Rod for leading so well. Did you find the online facilitation process interesting, Rod?

Well done, all.

regards,

Kate 
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	Re: Case Study 1

by Rodney Simpson - Monday, 8 May 2006, 04:38 PM

	 
	Hi all 

I would like to take this opportunity to thank you all for participating in this chat. Although I have used 'chat rooms' on a number of occasions directing the chat takes a different set of skills. 

A number of valid points were raised that encouraged valued replies thus retaining continuity in the subject. I believe you are motivated learners who are keen to engage in the online activities, I would be interested to facilitate a chat with students that are not as keen to participate. 

Overall the learning set participated well and was able to identify a number of issues. 

I enjoyed collaborating and leading on the discussion points; it was a new learning experience for me and hope that you all learned something from it. 

Thank you all for participating 


Extra evidence to support Assessment Criterion 6.2

Assessment criterion 6.2 “Contribute to building group coherence and identity”

· Insert any evidence not included elsewhere of meeting this assessment criterion. Examples are:

· Social emails or WebBoard messages to other learners

· Contributions to general discussions in WebBoard

· Contributions to discussions with guest contributors

· Transcripts of chat sessions

· You may have sufficient evidence in your activity work of this assessment criterion. If so, adding supplementary evidence here is optional and simply an opportunity for you to show the breadth of your effort in peer interaction.

· If you do not have sufficient evidence of this criterion in your activity work, it is recommended that you insert supplementary evidence here.
· A suggestion is to include up to one or two substantial pieces of evidence from each Unit, rather than everything. 

· Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.

Back to Grid
Hi Rod

I have viewed your on line module for the AS90 Field Howitzer and I have the following comments regarding the four areas I viewed;-

Identifying Technical Data

You have used a good use of graphics and illustrations that are well spaced and make it easier to the leaner to understand the information. The section on technical information was very helpful and provided clear information.You have made it clear what it is that you want the learner to do by your highlighting of the text you have added.The references to the weblinks you have chosen were clear and the weblinks were engaging and informative. It was a good idea to have the questions at the end of this presentation and to make them reference to what the learner ought to have observed and read. This was a good way of reinforcing the learning and engaging the learner to look back if they were unable to answer.

AS90 Data Quiz

It was good to have a quiz again, however I was unable to enter this part and could not locate the 'Review Tab above' to click on.This may have something to do with the statement that the quiz was' closed 25/6/06.' This may be a technical 'hitch' but needs to be rectified as it would confuse the learner as it did me!.

Powerpoint

This was a good choice as this presentation was very clear and informative with a good use of colour contrast and not too long in length. I think the learner will find this very clear and appealing.

Ammunition Quiz

Good to have a quiz again , but I experienced the same problem as with the Data Quiz earlier in so far as I could not access this. Again this may be linked to the 'Quiz Closed 31/5/06 statement featured and would be problematic to the learner.

Although there were the access problems as I mentioned , generally I was able to gain the impression that this is a well organised and engaging module. You have made it very clear with regard to what you require of the learner and generally the module is not over complicated making the learner experience a positive one. Given your subject matter this is a very good achievement. I thought your use and choice of photos was particularly complimentary to the whole module.I think the module would meet the audience needs well and would give the learners a good introduction to the topic and give sufficient information for the learner to be stimulated to want to know more. The scaffolding activity weblink is a good choice and would assist any learner having problems. The extension activity is reliant on the learner knowing how to web search, providing this was explained it would be good way of engaging the learner, but possibly time limiting. If you gave further weblinks at this point with questions this may be more challenging?

Thank you Rod, I enjoyed learning about a new topic and enjoyed your module. 

Regards

Richard

Extra evidence to support Assessment Criterion 5.2
Assessment criterion 5.2 “Give feedback in a detailed and constructive manner”

· Insert any evidence not included elsewhere of meeting this assessment criterion. Examples are:

· Messages to individual learners commenting on their contributions 

· Contributions to discussions with guest contributors or in general discussions commenting on the ideas of individual learners.

· You may have sufficient evidence in your activity work of this assessment criterion. If so, adding supplementary evidence here is optional and simply an opportunity for you to show the breadth of your effort in peer interaction.

· If you do not have sufficient evidence of this criterion in your activity work, it is recommended that you insert supplementary evidence here.
· A suggestion is to include up to one or two substantial pieces of evidence from each Unit, rather than everything. 

· Be selective and only include the contributions of others needed to give context to your own. Make sure your own contributions are clearly distinguishable.

Back to Grid
Bridging Activities

· Insert evidence of the three Bridging Activity templates that you completed at the end of Themes 1, 2 and 3.

· These should include your tutor’s feedback.

Back to Grid
Question
Comment from Learner

Reflect on the Theme you have just completed:

Did you meet the final deadline for this Theme?
Yes however I posted the last message a little late, but believe I had completed the module prior to the last post.

Did you meet discussion activity deadlines agreed with your learning set/tutor?
Yes

Did you respond promptly and appropriately to others’ contributions?
Yes

Have you downloaded the portfolio template?
Yes

Plan the next Theme:

Have you looked through the next Theme (noting in particular the learning outcomes and activities)?
Yes

Have you noted the Theme schedule, including any official holiday breaks?
Yes

Will you be present for the whole Theme?
Probably, however there is a chance I will be away on business from 07 April – 13 April

If not, what arrangements will you make?
I will make every attempt to access the internet during this period, if not I will complete the majority of that weeks activity before going away

Which activities, if any, are collaborative?
Asynchronous & synchronous communication, case study reporting

Your learning set will have to determine the start/finish dates for discussion activities.  How do you think this should be managed?
By giving students as much notice as possible, to allow synchronous activity to be planned in advance and in accordance with the students work schedule

How will you contribute to the effectiveness of the collaborative work of this Theme?
By answering and encouraging others to comment, by giving others that are less computer literate the chance to speak.

Present thought provoking comments that will get others thinking and responding
CERTIFICATE IN BLENDED LEARNING

Theme one/two bridging activity template
Please save this template (adding your initials) complete, and send it to your tutor.  Once your tutor has completed the right hand column and returned it to you, you should include it in your portfolio.

	Question
	Comment from Learner
	Tutor confirmation/

comment

	Reflect on the Theme you have just completed:

	Did you meet the final deadline for this Theme?
	Yes however I posted the last message a little late, but believe I had completed the module prior to the last post.
	

	Did you meet discussion activity deadlines agreed with your learning set/tutor?
	Yes
	

	Did you respond promptly and appropriately to others’ contributions?
	Yes
	

	Have you downloaded the portfolio template?
	Yes
	

	Plan the next Theme:

	Have you looked through the next Theme (noting in particular the learning outcomes and activities)?
	Yes
	

	Have you noted the Theme schedule, including any official holiday breaks?
	Yes
	

	Will you be present for the whole Theme?
	Probably, however there is a chance I will be away on business from 07 April – 13 April
	

	If not, what arrangements will you make?
	I will make every attempt to access the internet during this period, if not I will complete the majority of that weeks activity before going away
	

	Which activities, if any, are collaborative?
	Asynchronous & synchronous communication, case study reporting
	

	Your learning set will have to determine the start/finish dates for discussion activities.  How do you think this should be managed?
	By giving students as much notice as possible, to allow synchronous activity to be planned in advance and in accordance with the students work schedule
	

	How will you contribute to the effectiveness of the collaborative work of this Theme?
	By answering and encouraging others to comment, by giving others that are less computer literate the chance to speak.

Present thought provoking comments that will get others thinking and responding
	


CERTIFICATE IN BLENDED LEARNING:  

Theme two/three bridging activity template

Please save this template (adding your initials) complete, and send it to your tutor.  Once your tutor has completed the right hand column and returned it to you, you should include it in your portfolio.

	Question
	Comment from Learner
	Tutor confirmation/

comment

	Reflect on the Theme you have just completed:

	Did you meet the final deadline for this Theme?
	I was slightly over the deadline due to being rushed away on business
	You were on time with everything but the Bridging Activity which was a day or two late – not bad!

	Did you meet discussion activity deadlines agreed with your learning set/tutor?
	Yes, although I did not close the discussion until the day after.
	That’s fine. I feel this discussion went well.

	Did you respond promptly and appropriately to others’ contributions?
	I believe so?
	Confirmed. You were an active participant in both discussions.

	Have you updated your portfolio?
	Yes
	Confirmed

	Plan the next Theme:

	Have you looked through the next Theme (noting in particular the learning outcomes and activities)?
	Yes
	

	Have you noted the Theme schedule, including any official holiday breaks?
	Yes
	

	Will you be present for the whole Theme?
	Yes
	

	If not, what arrangements will you make?
	Hopefully I will not be called away short notice this month
	Always let me know if you can.

	Which activities, if any, are collaborative?
	3.2 is a discussion between the learning set
	Confirmed

	Your learning set will have to determine the start/finish dates for discussion activities.  How do you think this should be managed?
	Dates should be selected when the majority are available.
	I agree. Scott should post some suggested start and end times soon.

	How will you contribute to the effectiveness of the collaborative work of this Theme?
	By making valuable contributions and carrying thorough website evaluations
	I am confident you’ll continue to be a valuable contributor.


CERTIFICATE IN BLENDED LEARNING:  

Theme three/four bridging activity template
Please save this template (adding your initials) complete, and send it to your tutor.  Once your tutor has completed the right hand column and returned it to you, you should include it in your portfolio.

	Question
	Comment from Learner
	Tutor confirmation/

comment

	Reflect on the Theme you have just completed:

	Did you meet the final deadline for this Theme?
	I was a couple of days late 
	Confirmed. All activities have now been received and successfully completed before the start of Theme 4.

	Did you meet discussion activity deadlines agreed with your learning set/tutor?
	Yes, I believe so


	Confirmed

	Did you respond promptly and appropriately to others’ contributions?
	As above


	Confirmed

	Plan the next Theme

	Have you looked through the next Theme (noting in particular the learning outcomes and activities?
	Yes, 
	

	Have you noted the Theme schedule, including any official holiday breaks?
	Yes, however June is a very busy month of visits to operational troops
	

	Will you be present for the whole Theme?
	I am away on business from 17 – 26 June
	

	If not, what arrangements will you make?
	I will ensure I have completed the necessary activities before I leave
	There are some key paired activities in Theme 4 so make sure you negotiate some personal deadlines with your partners that accommodate your absense.


Continued on next page '85.

	Reflect on the collaborative work of the first three themes of the Online Module, considering the way in which you, others and your tutor have participated in conferences.  What skills do you think are needed to lead, steer and close collaborative activities. (About 250 words)

	I found the collaborative exercises as a valuable learning aid, it encouraged me to get involved with the learning set. Due to the interactive nature of collaborative learning it facilitates the learning outcome. 

A different skill set was learned whilst acting as discussion facilitator, occasionally I found it necessary to  ‘spur’ the discussion in the direction I wished it to go, I believe the directional comments are necessary to maintain focus and encourage students to add comments. 

I found the synchronous activity beneficial, as it made me aware of the positives and negatives of running a live chat. It is a good medium and allows students to chat about a subject thus encouraging each student to think about the information being presented. The information others presented was thought provoking which gave me a much better understanding of the overall topic. 

It is the first time I have participated in collaborative learning online and found it an enjoyable learning experience. Reading other peoples points of view got me thinking in depth about the topic. This thought process encouraged memory retention as I was actively involved in the discussion thus promoting an effective learning environment.

Collaborative learning allowed me to integrate with the other students to achieve an overall group aim.

You’re fortunate that you had the chance to lead a collaborative activity as I think it gives real insight into the ups and downs of trying to create dynamics and motivate others online. I agree with your comments and feel you have shown your understanding of these issues through your leadership of activity 2.3 as well as through your participation in other groups tasks.




Weblinks

Insert evidence of the Weblinks you have added during the course. 

To save a copy of Weblinks added:

· Go to your course Weblinks

· Search on your own name

· Save the results as text or copy and paste them into a Word document (don’t include any graphics)

· Insert here
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Links 

Online Teaching and Learning : 

CIPD Certificate in Training Practice - The CIPD Certificate in Training Practice is an industry standard qualification for those seeking employment in Training Needs Analysis and Course design. new (Added: 1-May-2006 By: Rod Simpson Hits: 0) 

Personal Interests : 

CIPD Certificate in Training Practice - The CIPD Certificate in Training Practice is an industry standard qualification for those seeking employment in Training Needs Analysis and Course design. new (Added: 1-May-2006 By: Rod Simpson Hits: 0) 
Angling Graphics - This is Rod Simpson's personal website based on carp fishing, it contains information on captures, lakes to fish, angling web and graphics design. pop (Added: 27-Feb-2006 By: Rod Simpson Hits: 5) 

Professional Interests : 

Certificate in Training Practice - The CIPD Certificate in Training Practice is an industry standard qualification for those seeking employment in Training Needs Analysis and Course design. new (Added: 1-May-2006 By: Rod Simpson Hits: 0) 
Learning Styles - This site explains learning styles theory and contains a test to discover your own learning style pop (Added: 1-Mar-2006 By: Rod Simpson Hits: 3) 
Royal Artillery - This is the website of the Royal Artillery, the battle winning assets of the British Army. It contains un-restricted versions of Course Training Plans in PDF format. (Added: 1-Mar-2006 By: Rod Simpson Hits: 1) 

Additional research notes and supplementary material

This is an optional section allowing you to include any additional original material not included elsewhere. Examples of suitable material might be:

 Additional contributions to general forums 
 Contributions to discussions with guest contributors

 Papers or reports completed during the course for professional reasons

 Course related interaction with your tutor not included elsewhere in this document.
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AS 90 


AS90 is a 155mm self-propelled gun that equips six Field Regiments of the Royal Horse Artillery and Royal Artillery. Fitted with a standard barrel, AS90 can fire the NATO L15 unassisted 155mm projectile (96lbs) 24.7 km. With a long (52 Calibre) barrel the gun can reach out to 30 km using standard ammunition, and 60-80 km with Extended Range (ERA). AS90 is equipped with an autonomous Navigation and Gun Laying system (AGLS) based on the vehicles inertial navigation system, the Dynamic Reference Unit (DRU). All main turret functions are controlled by the Turret Control Computer (TCC). 
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Image: Royal Artillery Equipment. AS90. Downloaded 31/05/06. URL (� HYPERLINK "http://www.army.mod.uk/equipment/aad/aad_as90.htm" ��http://www.army.mod.uk/equipment/aad/aad_as90.htm�)


Technical quotation. Technical Data Royal Artillery Equipment Downloaded 31/05/06. URL (� HYPERLINK "http://www.army.mod.uk/equipment/aad/aad_as90.htm" ��http://www.army.mod.uk/equipment/aad/aad_as90.htm�)
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Artillery has always been a cost effective way of destroying or neutralising targets. When the cost of a battery of guns, (approx £20 million) is compared with the cost of a close air support aircraft, (£40 million) and the cost of training each pilot, (£4 million +) the way ahead for governments with less and less to spend on defence is clear. 


AS 90 Specifications�
�
178 in service�
�
Crew�
5�
�
Length �
9.07m�
�
Width�
3.3m�
�
Height�
3.0m overall�
�
Ground Clearance�
0.41m�
�
Turret Ring Diameter�
2.7m�
�
Armour�
17mm�
�
Calibre�
155mm�
�
Range �
(39 cal) 24.7kms (52 cal) 30kms�
�
Recoil Length �
780mm�
�
Rate of Fire�
3 rounds in 10 secs (burst) 6 rounds per minute (intense) 2 rounds per minute (sustained)�
�
Secondary Armament�
7.62mm MG�
�
Traverse �
6,400mills�
�
Elevation�
-89/+1.244mills�
�
Ammunition Carried�
48 x 155mm projectiles and charges (31 turret & 17 hull)�
�
Engine�
Cummins VTA903T turbo-charged V8 diesel 660hp�
�
Max Speed�
53km/h�
�
Gradient�
60 degrees�
�
Vertical Obstacle�
0.75m�
�
Trench Crossing �
2.8m�
�
Fording Depth�
1.5m�
�
Road Range�
420kms�
�



Armed Forces. The British Army. Downloaded 31/05/06 URL


(http://www.armedforces.co.uk/army/listings/l0046.html)
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